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We have designed these lesson plans so that, if you wish, you can have the plan in front of

you as you teach, rather than a copy of the book. Each page of the book is illustrated in the
plans together with some suggestions for teaching. These have been divided into questions

and discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OIOXC,

Ask the children what
pronoun in the title is
used by people to talk
about themselves.

Ask the children to look at the
cover and the title page. Which
of these emus is the mother?
Who do you think is the one
who says “listen to me”?

Listen o Me

Ask the children what the
title is commanding be done.




Ask the children what is
happening in this picture. What
do they think the two emus are
saying to one another?

Explain alliteration to the
children. Ask them to find
an example on page 2.
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Ask the children what Mother Emu has to z
do. What do Mother Emu and Eddie Emu = o
get before they go to town? Ask them why 5 &
Mother Emu has to go to town. &
et
3
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Have the children look at this Have the children discuss %.-
picture. Ask them what has why Eddie hit the tree. g
happened to Eddie. How does Why does Mother Emu tell G:é
Mother Emu look? Why does him he must listen to her?
she look surprised? -
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Ask the children what Mother
Emu tells Eddie to look out for.
What was Eddie looking at?
What does Mother Emu say
after he has hit the tree?

Write a heading Personal Pronoun on the
board. Write me from the title. Explain
personal pronouns to the children. Ask
the children to find personal pronouns on
page 4. Write them on the board.
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Ask the children if Eddie

listened to Mother Emu this
time. What do they think he

was doing instead?

Ask the children what Mother Emu
warns Eddie about. What was Eddie
looking at? What does Mother Emu
say that Eddie must do?

Ask the children what
there is in the picture to
tell them which way to go.

Have the children think about
what they have read and study
the picture. How does Mother
Emu avoid the hole? Is it easier
for her to avoid the hole? Why?

Ask the children what has
happened to Eddie now. Do
you think he was listening?

Have the children find the compound word on
page 8 — bumblebee. Clap the three syllables
together. Clap the syllables in /istening. Ask
the children how many syllables they clapped.
Clap butterfly from page 6.
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Have the children discuss the

Ask the children what Eddie falls
into. Why does he fall into it?

following question — Why must
Eddie listen to Mother Emu?




Ask the children to look at
this picture. How does Mother
Emu look now? Why do you
think she looks that way?
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Ask the children what Mother Start a discussion about why g
Emu says to look out for. How Eddie falls into the stream. il
does she get past the stream? 3 °~;
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Ask the children where Mother Emu and g
Eddie are now. What are they doing? G:E'
What do you think is going to happen? o
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Ask the children where Mother Write apple on the board. Ask

Emu and Eddie are. What do the children to find a word on
Mother Emu’s apples begin to page 12 that has the same - @ 05
do? What might happen? Why le ending. Compare. Ask the "g <
does Mother Emu choose the children if they know more g5
apples she gets? words with the same ending. x o
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Ask the children what
has happened in this

picture. Who is having
the accident this time?

Discuss with the children whether
the technique the illustrator has
used to show movement in the
picture has helped them understand
what happened to the apples.

“Lock cuf for the cpple™
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Ask the children who
calls "“look out” this time.
Where do the apples fall?

Ask the children what they
think Eddie Emu is saying to
Mother Emu in this picture.

Have the children read the
book independently. Ask the
children if the book will make
them laugh while they read.

Ask the children if they thought
the end of the story was funny.
Invite them to discuss what was
funny about the end of this story.




14 a Listen to Me Name

|. Circle the personal pronouns.

me Eddie Emu she Mother Emu he
you lzard 1 butterfly

2. Circle the sentence that best explains what is

happening in this picture.

She went under it.
“Look out for the tree, Eddie!”
Crash! Eddie hit the tree.

3. Colour the picture.

Permission is given to teachers to reproduce this page for classroom use.



14 a Listen to Me Name

|. Who did what — match the character to the actions.

Mother Emu Hit a tree
Pulled out a tray of apples
Looking at a bumblebee
Went under it
Looking at a butterfly
Went over it
Got a bag
Fell in the mud
Went round it
Fell in the stream
Looking at a lizard

Eddie Looking at plums

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of

you as you teach, rather than a copy of the book. Each page of the book is illustrated in the
plans together with some suggestions for teaching. These have been divided into questions

and discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read

the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

Ask the children to look at the
cover and title page. Ask them
what they think the story will
be about. Why do they think
that Brian is called Brian Fixit?

Have the children look carefully
at the tools in this picture. Ask

them what Brian might fix with
these things.

Ask the children to point to
Brian's surname and find
the two words Fix and it.

Discuss with the children
whether changing their

voices as they read helped
them understand the story.




Ask the children what Brian is
doing in this picture. Who is he
helping? What are they fixing?
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Ask the children what Brian liked Have the children think g
to do. Who did he help? How carefully about what the text %"fl o
many people did Brian help? says. Ask them why Brian 8 °';
helped people fix things. e
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Ask the children what they &

think Brian is going to help fix =)

on this page. Who will he help? e§
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Write drip on the board. Ask the childreﬁ
to find the two words on page 4 with the <
Ask the children why the suffixes ed and ing added to the base 23
tap needs fixing. Who word drip. Discuss with the children h.g; E3
fixes the tap? What does double p in dripped. Write helped from gg; =
he use to fix the tap? page 2 under dripped and compare. &
P k J S =




Ask the children what they
think needs fixing on this page.
Who is doing the fixing this
time? How does Brian help?

Discuss onomatopoeia with
the children. Have the children
find these words on page 6.

Ask the children what happened to the
light. Who fixes the light? How is it fixed?
Why did Brian's grandma asks Brian's
mum if she could fix the light?

AFTER READING

Ask the children what has Discuss with the children if the

broken this time. How do they illustrator has made it easier for
think it can be fixed? Who do them to understand the text on

they think will fix it this time? page 9. How? Do the children
understand the word sewing?

Ask the children how the cushion Focus the children to the short

got ripped. Whose cushion was vowel / sound. Write nip on the

it? Who fixes the cushion? What board. Add fix, it, did and with as

do they use to fix the cushion? the children point to them in the text.

AFTER READING




Ask the children what
needs fixing in these
pictures. Why does it need
fixing? Who fixes it?

Discuss with the children

why the word creak has been
written three times and not
once. Why have capital letters
been used for the third creak?

3 03 UBYSIT

=]
7]
5.
o
=]
m
o)
ot

Kog o[3317 s L

Ask the children how the gate
gets broken? Who fixes the gate?
What tools does he use to fix the
gate? How does Brian help?
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Ask the children what has
happened to Brian. What
is going to need fixing?
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Ask the children what Brian was Write the words to and too on the
doing? What happened to the trolley? board. Ask the children to check
What sounds did it make? What the page and find which of the two
happened to Brian? Why did the is used. Explain to and discuss with
wheel fall off the trolley? them the difference between these.
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Ask the children what Brian
is thinking here. What might
he want to do to his trolley?
Ask them to predict who will
help him fix his trolley.

Ask the children why the
author has written the check
list. Is this a good idea? Do
they think it will help Brian
know what he needs?

7“1 howe o fa miy drolley™ ha soid
T | reeed & woshar?
Da | rsed o kghl buls?
Do | meed o reedl ond Ihread?

Ask the children to find which
word, to or too, is in the text. Ask
them to explain why the word
chosen is to and not too.

Ask the children if Brian ends
up fixing his own trolley. Who
does? What do they use?

Explain to the children that when
they read the story independently
they should change their voices
for the onomatopoeia, questions
and exclamation marks.

Have the children discuss
whether Brian could have
fixed the trolley by himself.
How does the story help
them to decide?

Tell the children to think carefully about what
they could learn from this text. Ask them
what they have learnt about the tools required
for different jobs. Ask them what they think
they have learnt overall about fixing things.




14 b Brian Fixit Name

| Short “I”, Long “I”

“I”

Circle the words that have a short “I” sound.

@ Find Drip Like Litle This  Brian

Night Fizz Light Rip Did Time I

2. Colour in the picture.

3. Write a sentence about what Brian and his dad

are doing.

Permission is given to teachers to reproduce this page for classroom use.



14 b Brian Fixit Name
Word endings - “ed” and “ing”

Cut out the words below.
Add the word endings “ed” and “ing” to the other words.

On a separate piece of paper, write down the new words

that they make.
ed | ling |
 Fixt | Help; | Play} | Fizz,
' Work! ! Want! ! Look! ! Crash!
' Bump! | Bang] | Kick] | Wadlk]
' Paint! | Need!

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of

you as you teach, rather than a copy of the book. Each page of the book is illustrated in the
plans together with some suggestions for teaching. These have been divided into questions

and discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OIOXC,

Ask the children to look at the title and
cover pages. Ask them who they think this
story will be about. Do they think it will be
a factual story or a fictional story?

N " :
&
Wit ey S Tt
Falogupbed by Mook Wl

Ask the children what the title page and the cover tells
them about the story and about the little boy. Discuss
what the visuals are because it is a factual story. Do the
photos help them know more about the little boy? How?




w &
Tell the children that the little Ask the children to scan the text f_’,_
boy in the photo cannot hear very for the word just. Tell them there is :‘"g
well. Ask them if they could tell another word that looks a little like o
this. How could they tell? What just so they will have to be careful
is the little boy doing? Would the not to confuse the two. Ask them
activity affect his hearing? what the other word is. How are
the words the same and diﬁ‘erentu E’
g
=
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This Btk boy connct hear very well
Bul you would pevor know il

He looks jerd Blen o dio

He doet ol the things thot you do
He nuns, hee juomps,

ared eyt st le you

|—]
=
«
£
ot
&
o
g
<%

>
Ask the children to think carefully g
about what they have just read. =g
Why would they never know that 3 &
this little boy cannot hear very well? &
3
=
=
8
5
Encourage a discussion about Discuss with the children the g
what the boy is doing in this syllables in the word computer. Clap 'E’
photo. Is his hearing a problem? the three syllables. Explain how o
Why or why not? breaking the word into syllables will
help them read new, longer words. ?
i
g
Q.
7
o]
2
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Ask the children to answer the following
questions. What does this little boy
have? Who does he write letters to?
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Ask the children what is
happening in this photo.
Encourage discussion about how
much the little boy can hear.

Go through the text with the Write the vowels on the board. ﬁ
children. Who can the little boy Write ea underneath. Ask the
hear? Ask the children how people children to find words with ea in
have to speak to the little boy so the middle. Compare the sound

he can hear them. Encourage a in hear, clear and speak. Discuss
discussion about what this means. Che difference. J

Ask the children why
these photos are here.
What do they have to do
with the little boy?

Have the children find the
onomatapoeic words. Talk
about what the words are
linked to and why.

Ask the children what the
boy can hear or not hear.




What is happening in these
photos? What sorts of things
does the boy do at school?
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Ask the children if this little boy goes to school like they do. o
What sorts of things does he do at school? Why does the z
little boy sit near the teacher? When can he not hear what = "'U"
. . . . [

the teacher is saying? Encourage a discussion about why he 2 &
has problems hearing when there is a lot of noise. &
3
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Ask the children if the little boy would be able -3

to work out what the teacher was saying from g

far away. Have the children look at the photo on |

page 13. What is the boy doing in this photo?
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Ask the children how the little

boy can tell what the teacher is Write two columns on the board.

saying when he is not near her. ea ea =

Apart from the teacher, who teacher hear £7

else's lips does he look at to see Ask the children to find two § §

what they are saying? Tell the more words with ea and decide 9.,,; :.’f
i iS | i ing. which column th long in. D or

children this is called lip reading k ch colu ey belong J & ?




Ask the children to look at these photographs.
What is the little boy doing? Why is he so close to
the TV? What does he have in his ear on page 157

Thin fila bey wh neor the TV
1 that ha cor hear #

Bul he corral hear the TV
when there s 0 kot of noba

Mo, Hhin Wifle boy ks heoring o
Mot he con hear ol the thegs.
fhat you con heor

Tell the children this text can be used to learn a lot about someone who
has hearing loss. Ask them what they have learnt about someone who can't
hear as much as they can. What sort of things can he do? What can't he
do? Can it be fixed at all? What helps him to hear everything you can hear?

Ask the children what this page (vahe children read the book N

is used for. Do they know what independently have them think about

it is called? Have them point to all the facts that describe this little

the word that names this page. boy. Have the children discuss with
their group how this little boy can do

the same things they do. J

Ask the children to find information on what the
boy does at school. Have them find information
about hearing aids. Encourage a discussion
about how and why this page could be useful.




14 ¢ This Little Boy Name
|. Things this little boy can do just like you.

Match the words to the picture.

He can jump just like you.

He plays games on his computer.

He goes to school just like you do.

He reads, writes and paints at
school.

With a hearing aid, he can hear
all the things that you can hear.

Permission is given to teachers to reproduce this page for classroom use.



14 ¢ This Little Boy Name
|. Look at these pictures - which things can the litle boy

hear and which things can’t he hear?

How does the little boy know what people are saying
when he can’t hear them?

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of
you as you teach, rather than a copy of the book. Each page of the book is illustrated in the
plans together with some suggestions for teaching. These have been divided into questions

and discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read

the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and

use the texts they read. The symbols below guide you to the type of question or discussion.

OIOXC,

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

Ask the children to look at the cover
and title page. Ask them to predict
what the story will be about. Where
does the story take place?

A Hot Day
at the Farm

Discuss with the children if their

predictions were correct. Ask them what

clues they got from the pictures that
helped them make their predictions.

A Hot Day

at the Farm

Wi by ey e
Wobodad by Sol] Barrarti

Discuss with the children
whether they used the
self-correction strategy
as they read.




Discuss the use of commas
with the children. Explain that
commas are used on page 2
because the animals’ names
are written in a list.

Encourage the children to
discuss what animals can be
found on a farm. Have them use
the pictures to help them. Ask
them what the man is doing in
the picture on page 3.
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Ask the following questions. Have the children discuss if the >
Whose farm is it? What animals illustrator and designer have g
live on the farm with him? made it clear to the readers that ]
Who does he ask to look after the story is set on a very hot day. 3 <
the farm? Where is he going? What imagery have they created? %

=
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Discuss with the children what Dog -3
might do when the farmer has left. =]
Where are all the animals looking? e§
Why do you think they are looking there?
g
g
Bl Do chd nol wank e look “Lel's go up Fho Kl [
offer the form ord coal dawn by the froes® E_
I 5a he wend fo see Pig. Cow, o)
“Former Fred ho gone 8?
lo the beoch bo cool down”
Dog sad ha them
“But war e hol, boo,” sod Sheep g’
(2]
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Ask the children what Dog does. What does he tell the other
animals? What do they suggest doing while the farmer is away?
Encourage a discussion about why Dog does not want to look
after the farm. Why would he go and see the other animals?
Why do they want to go to the trees? Ask the children what
they do to cool down on a hot day.
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AFTER READING

AFTER READING

Ask the children where the animals
are now. Ask them to recall what
they have read on the previous page
and ask why the animals are here.

On the board, involve the children in making
an imagery map following the directions in
the book from the farmyard to the trees.

Ask the children to predict how the
animals cool down. Do they think all the
animals will jump into the stream.

Ask the children to find the word cool.
Ask the children the following Write cool on the board and ask the
questions. What do the animals children to think of words that rhyme
come to? What does Dog do with it. Discuss the oo sound and read
when he comes to the stream? the word family list together.




Have the children talk
about direct speech.
Ask who is talking and
who is not.

Invite the children to discuss
how long they think it took the
other animals to follow Dog into
the stream. Which animal was
first to follow Dog?
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Ask the children who jumps Encourage the children to think z
straight into the stream about cause and effect. Ask who 1 "'U"
after Dog. Why do they encouraged Pig, Sheep and Cow 5 &
jump into the stream? to jump in? What did he say? %

=

(]

&

=

8

Invite the children to discuss why 3

Pig, Cow, and Sheep might have §?

hesitated to jump in the water. Q

Look at the picture for ideas.

?

g

I o

g

fo

(]

“Help mal Help mal” E

sk crod ol e wend under eT
Here | come.” sod Cow
1wl gel you oul, Fig™

5o the pul her horm 87

undler Fig'y fol a

2

g

<.

o

Ask the children why Pig cried
for help. Who came to the
rescue? What did she do?

¢aoyaeurzadng
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14/15

BEFORE READING

Encourage the children to discuss
what Cow will do once she has
got hold of Pig’s tail. How will the
animals get Pig out of the stream?

O
Z
2
Lad
(=4
2 Ask the children how the Ask the children which
Ll animals got Pig out of the animal was not pulled by
t stream. Which animal any other animal. How does
< pulled Cow? the picture help them?
2 16
— Ask the children if they think Have the children read the book
(a] the animals have managed independently. Ask them to remember
ﬁ to save Pig. What will they do to self-correct if what they read
3 when they have saved her? doesn't make sense. Remind them
wl how they can self-correct.
o
[
i y
N .. "

AFTER READING

Ask the children to think about what they
have read on the previous page. Ask them
what cooled the animals down.




14 d A Hot Day at the Farm

Name

Draw pictures to explain the meaning of the

following words

Jump

Pull

F|y

Permission is given to teachers to reproduce this page for classroom use.



14 d A Hot Day at the Farm
Name

Cut the words of the sentences below.
Scramble them up and put the sentences together again in
their proper order.

Then colour the picture below.

'One very hot day,: Farmer Fred said |

to Dog,:“You stay here ,and look after

l_’rhe form.:I’m going to the beach to |

: cool down.” :

=
=% [ £

;@/ﬂ :::: S
v \ \

Permission is given to teachers to reproduce this page for classroom use.




Level 14
Book e

Ringo the Dingo

Level
Word Count 314
Text Type Narrative
High Frequency

Word/s Introduced
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We have designed these lesson plans so that, if you wish, you can have the plan in front of

you as you teach, rather than a copy of the book. Each page of the book is illustrated in the
plans together with some suggestions for teaching. These have been divided into questions

and discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

A

Ask the children to look at Have the children look at the \

the cover and title page. title. What parts of the title

Ask them what they think words rhyme? What parts of

the story might be about. the words are the same? If

What does Ringo do? they change the first letter to B
what would the new word say?

Ringo the Dingo

Ask the children if they found any
word difficult. Ask them how they
worked the word out. Did they need
to reread to maintain understanding?




o
R
Look carefully at this Have the children compare the pictures f_’,
picture. Where are these on the cover, title page and page 3. :";
people? What are they What is different about them? Can ®
doing? Who is the puppy? they predict how the time setting may
Why does the man have the change from daytime? Ask the children
puppy in his arms like this? CO predict the problem in the story. J
=
§'
=
<)
¢t
]
2
[
&
()
v o]
<
>
&
Ask the children where Ted and m o
Mary live. What was Ted looking g &
after and what did he find? 2
et
=
]

Ask the children how Ted and Mary
look in this picture? How is Mary
holding the dingo? What do you think
Mary thinks about the dingo pup?

=
5
K
28
o
(=]
:
S

se[[uIon pue s[dosq

dikung a1ssag

Write won’t on the board. Ask the N

Ask the children why Mary says children what two words won't is
she can't look after the dingo. shortened from. Ask them to find will not @ °§
What does Ted tell her to do? on page 4 and think how to make it into "'8; <
Why won't the baby dingo eat the a contraction. Make sure their answer is g %
sheep when he gets big? the same as the word on the board. o
p g g k J ?‘5;
)



Ask the children to scan the

text and find the word dingo.
Then ask them to find a word
that rhymes with dingo.

Ask the children if they think
Ringo eats the sheep. What is
he doing in this picture? Why
does he not eat the sheep?

Ask the children what Mary
feeds Ringo. Where does she
make his bed? What does

Ted decide to use Ringo for?

AFTER READING

O \J

Ask the children to look at this N Have the children talk about \
picture. Where are Ted and Mary? how the picture shows a change
What is happening outside the in time (dark outside). Ask the
window? How does Mary look? children to find the words that tell
kVVha’[ do you think she is thinking?J Chem it is a different time period.J

Write the word how/ on the
board. Underline ow. Ask the

children to word build using this
sound howl/, owl, shower etc...

Ask the children what Ringo did
that was different from a dog. Why
did Ted think a dingo was after the

sheep? What happened to Ringo as
he got bigger and bigger?

AFTER READING



Ask the children what is
happening in this picture.
Which dingo is attacking the
sheep? Is it Ringo? What is

Ask the children if the
illustrator has helped
them predict what the
dingo will try to do next.

3 03 UBYSIT

Ringo doing?
o
<
)]
=
=
<]
- ¢t
Ringm was sl Ha b the sheep.
5o ha werd oul,
—]
=
£
&
(1)
w
<
>
Ask the children why Ringo was g
sad. Why did he go out? What %"f’ o
was the other dingo doing? 3%
¢t
et
3

Ask the children to think about what
happened on the previous page. What do
they think is happening now? How can
they tell which dingo is Ringo?

=
5
K
28
o
(=}
:
S

se[[uIon pue s[dosq

dikung a1ssag

Ask the children why Ringo
howls at the other dingo. How
does this affect the other dingo?

¢aoyaeurzadng
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Ask the children which dingo they see
in the picture. How can they tell which
one it is? What do they think Ted and
Mary are saying?

Ask the children what
Mary asks Ted to do. Why
does Ted not do it? What
does he say Ringo will do?

Ask the children why
Ringo looks so pleased
with himself.

underlining ow and ou. Invite the
children to say and listen to the
sounds, and realise they sound
the same but use a different

tetter combination, J

Ask the children to read the story
independently. Ask them what
strategies they will use for an
unknown word. Remind them how
to break down a word into syllables.

Ask the children what Ringo did.
How do they think he feels? Why are
the sheep crowded around him?




14 ¢ Ringo the Dingo Name
|. Complete the sentences then draw the picture.

Ringo atthe
“Goaway,”he __
“Go___ _from__ 7
The ran away.

Itdid __ _ getthe

Permission is given to teachers to reproduce this page for classroom use.



14 ¢ Ringo the Dingo Name

|. Cut out the statements and match them

to one of the pictures below.

Permission is given to teachers to reproduce this page for classroom use.



Level 14
Book f
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eople and Gorillas

|;

_______

Written by Monique Martin
FEw RS

Level 14
Word Count 303
Text Type Factual description
High Frequency

Word/s Introduced father, people, children
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We have designed these lesson plans so that, if you wish, you can have the plan in front of

you as you teach, rather than a copy of the book. Each page of the book is illustrated in the
plans together with some suggestions for teaching. These have been divided into questions

and discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read

the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension

(meaning maker)

(code breaker)

OIOXC,

(text user)

This symbol relates to decoding

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use

Have the children look at the cover
and the title page. What can they
see? What will the book be about?

| People and Gorillas |

S -

. People and Gorillas

clues do they have for their answer?

Ask the children to discuss what type
of book it is. Fact or fiction? What
What will they learn from this book?




A L
| ~\ g
Encourage the children to Explain plurals to the children as f.',.
discuss what they know about words that mean more than one :"’g
gorillas. What do they know of something. Ask the children to o
about gorilla families? About scan the text and find the plural
gorilla babies and parents? of father, mother and child. They
may need help with child.
k y P Wi / J .
e )
=)
=
<)
Look of thess ke gorllos ct
O i the mother gorlla
ond ore b Fhe boby
These gorllas fve in o fomiy
Some gorila lomiles ae smal
:.: xh?:'ﬂn famies E
F‘1"‘|E'L rnnll'i:; _a\d.r.-i'km !_:|
e in big gorflo Fomibes E
" ()
5
<%
Invite the children to think about whether b
this text is fact or fiction. What could g
they use this text for? What can they Pz o
learn from it? Ask them who is in a 3 °';
gorilla family. How big is a gorilla family? o
3
=
=
8
ct
Ask the children what the photo is of. 3
Can they tell who each person in this g
family is? Ask them if they know how Q

big most families are.

Mol poople ve i fomden, oo
Sarmn borde b o malbaer

o latker, and chidenn

Bul mowt fombes thal you know
will rol be o big o gorila Fomibes

z
e

o
o

=

.,
[Q
g

=
=
o

(%)

difung srsseg

Invite the children to think about Ask the children to find the word

the text on the previous page and family in the caption. Write the <

the text they have just read. Ask word family on the board. Ask them £7

them if the text helps them find to find the plural on page 4. Write § gi

out what is the same about gorilla families underneath family. Discuss ng; :.’f

and people families. with the children how to apply. @ or
L peop J k pply J & =




Discuss with the children
what the photo captions are
for. Ask them if they need to
read the captions and why.

Ask the children what
is happening in these
photos. What is the same
about the two photos?

Gorlloy o very good Gerlla baba orm very Kila
mathers aed lathens Tha mather gerlla holds bt by
Thay kook ofter fher bobses whan il la wery bia

Thay cuckde lher bobe Peopie hald Bl bobsss, foo
Pacsbn ko ofber Thee Baokean
Thay ccklle e bobies, ke

y d
RO 4. mcther gorlio hugs her batry

O

Ask the children what gorillas and
people do with their babies that is the
same as each other. Are gorillas good
mothers and fathers? What makes
them good mothers and fathers?

Have the children add baby
and babies to the board and
to talk about the difference.

Have the children scan the text
for the plurals that they know
already. Ask them what other
words on this page are plurals.

Ask the children to look at the
photos on this page. What are
the gorillas and children doing?

Gorlla mothers and fathen
ply with thew chidren
Thary phory gomes e people do
They ploy gomes e

fellorwr fhe leoder ond fog

Do you know chidren who ploy
follorwr fthe leoder ond fog?

Have the children talk about
whether the book is making it
easy for them to compare and
contrast people and gorillas.

Invite the children to discuss what
they have learnt about gorillas so
far. How are gorillas like people?
On these pages how have they
found their information?




Involve the children in a discussion
about people and gorillas. Remind
them of what they have read and
ask them in what other ways they
think gorillas are similar to people.

Have the children clap and

say the syllables in gorillas,
people, pregnant, vegetables
and carrot.

3 03 UBYSIT

(o]
=k
- )
=)
Garllon ond pocple theep o nighl Gorllos ond peopls eal vegelohiss m
Garlln doep in nash Tha gerila s ocling o conol o}
Peopls de nol doop in nash Thia. man & sofing o corol, foa G
Mail poaple deep i bech
Soma people ond porillal
shoop in the day fime, b
|_]
2
£
&
People ond gollos divk. waber ;
g—— O
I <%
\/
Ask the children the following Tell the children they can use >
questions. What do people eat that this information to compare g
gorillas do not? Where do gorillas people with gorillas. Give them i~
sleep? What is different about the an example and ask them what 3 <
way people and gorillas sleep? other comparisons there are. %
3
=
=
8
&
Say to the children that a lot of Ask the children how o
things that people and gorillas they can use the labels G.Et
do are similar. Ask them if people on the photos. ©°

and gorillas have anything
similar about the way they look.

7
)
o
g
Q.
[Q
g
e
=
o
7

Gorilon. ond pecpls
haw hve sors and o mym

Thary heren @ nede ond o meudh
Gl ond pecple hov leelh
Gorillon hova hoire ol over tham

difung srsseg

Ask the children if the book makes it
clear to them how people and gorillas
are different from each other.

éaoyrenrzadng
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Ask the children to read

the photo captions on these
pages. What do they think
these pages might be about?

Tell the children that we know
gorillas and people are a lot alike.
Then ask them to use these pages
to tell us how they are different.

Gorflos and paocle hove v o
and ken handh

Thay have bwo logs ord two fesl
Goxrilon, hirn long crma

Thesr aemi am longer (han Bher logn.
Pecple’s armi om nol longes

Than Fher faga

Pucple shond on theer foal
Gl shened on Tl Foal, Joo
Pocxsdy wilk e B Toed

bt gerilon, ek on ek

R

Peopls hove hen orma ord heo lega
-— -

Have the children re-examine the
text. Ask them how long gorilla
arms are. What do gorillas walk
on? How long are people's legs?

Ask the children what part of
the book they can use to find
where specific information in
the book is.

Index

boby(ms)

Gorllon vk o their horda ond feel gl
T —

Have the children scan the text
for the plurals that they know
already. Ask them what other
words on this page are plurals.

A
ngm children read the book N
independently. Tell the children they
are reading for information. You want
them to tell a partner one difference
and one similarity between people

Cnd gorillas when they have finished.)

Ask the children to give you a demonstration
of how they would use this page. Ask them to
turn to the pages about teeth.




14 f People and Gorillas Name

|. Use this Venn diagram to compare and contrast

people and gorillas.

Permission is given to teachers to reproduce this page for classroom use.



14 f People and Gorillas Name

|. Use the following words to complete the sentences:

Mother mother fathers father families chil-

dren
Somegorila are small.
_______ ., _,ond__
ive inbiggorilla _ _
Most people ivein _ _ , too.
Some have a ,

Permission is given to teachers to reproduce this page for classroom use.
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Written by Jade Michaels
llustrated by Nick Buttfield

Level 14

~ WordCount 321

High Frequency
Word/s Introduced
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We have designed these lesson plans so that, if you wish, you can have the plan in front of

you as you teach, rather than a copy of the book. Each page of the book is illustrated in the
plans together with some suggestions for teaching. These have been divided into questions

and discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OIOXC,

Have the children look at the cover

and the title page. Have them point to
Bessie Bunyip. What is she doing? What
do they think the story will be about?

———

i Bessie Bunyip r

,J""""*"*ﬂ?."[

Wi by ke ekt
Bendrobed by Mk Buftheld

Writlen by bewte Michomly
Thtriad by Wik Bursald

4 —

Ask the children what letter the two
words Bessie and Bunyip start with.
What sound does this letter make?
Explain alliteration to the children.




Have the children scan the
text. How many times can
they see the words Bessie
Bunyip? How many times
can they see Bertie Bunyip?

Ask the children what
Bessie Bunyip is doing.
Where is she? Where would
you find a roller-coaster?

S 09 u99srT

(o]
'1.
)
1 Bessin Burryip Weod guing ploce =
i hat wens high up :-ji
T gorg b The far foday”
sha soid lo Berfe Bumdp
E}'I *Tm going on fhe roller-coomie®
-:is.ut-.mm.r-,pw.nh,.:, -
H end went i fhe for g
8 She wenl up, up, wp ‘-;.-#_'-'. v =
; o ke roller-coorler . &
Bt Al then she wend ;._".
dorm, dherwn, chomen
v o]
<
>
. . - Bl
Ask the children what Bessie Bunyip liked. o
How did she get up high? Where did she go n'? 154
for this? Why does Bessie want to go on the =] °';
roller-coaster? What does the roller-coaster do? e
3
=
=
8
ct
-3
Ask the children what Bessie o
is doing in this picture. Is she a
high up? How can you tell? ©
What is she high up on?
>
'3,
]
— 5
::r-'- a.
H *1 Ben going up ond down,” g\
she said o Berkie =
“tul | want ko go beghee™ ;a'_-:
«

-

7

L “You could go ond dimb
]j fhe bridge then,” soid Berfia
i

5o Bessie Buryip pul on her bools |
ard werd o dimb the bridge i
She chmbed up, up. up

B to the vy lop of e bridge

N Thon the werd down, dewn, down

W
)
(7]
a.
o
s
=
o

What does Bessie do after the
roller-coaster? Why does she
climb the bridge? What does
she wear to climb the bridge?

Write the word bridge on the
board and together write words
that rhyme with bridge. Read
the list on completion.

¢aoyaeurzadng
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AFTER READING

)
Z
a)
3
e
ez
[F)
L
<

Ask the children what Bessie
is doing now. Why do they think
she is doing this? Will this take
her higher than a bridge?

Ask the children why Bessie
wants to climb a mountain?
What does she use to climb
the mountain?

Encourage a discussion among

the children. Now that Bessie has
climbed a mountain, what do you
think she is thinking about? Will she
be happy with climbing the mountain

~N

Have the children talk about
why the writer has repeated
up and down three times.

Have the children think about the text they
have just read. Ask them how Bessie got
the idea to climb a mountain. Have them
look at Bessie's face. Has the illustrator
indicated well to the reader what Bessie's
reaction to her adventures are?

Explain to the children that the
story is a narrative. Discuss what
the story so far has indicated

the problem is. Ask if they can
predict a resolution.

kor will she want to go even higher?

Ask the children where Bertie says Bessie should go
next. What does Bessie say to that? How does Bertie say
she will have to go to the moon? Encourage a discussion
about why Bertie says that Bessie should go to the moon.




Ask the children where
Bessie has travelled to. How
do they think she got there?
What clues tell them this?

B 5o Beasls Bunyip gat on o plone
! She wend fo the ploce from whers f
§ the spoceship goes o the moon.  §

i
.

Encourage a discussion about Bessie wanting
to go higher and higher and the way she gets
to the spaceship place. Do you think she went
higher than a mountain to get there?

Ask the children what they think
is happening in this picture.
Who is the man in this picture?
What is Bessie saying to him?

e

1'Ew1rdlt>g¢1uﬁ'-:---mx'

i she s fo the mon
T with the spocaship

"Burryipa onl go ho The moon,”
L el fhe mon

s it B going igh "
i Bl | e going gh up”

el Badsla

“Tn boon on o roller-cocbe
il I've chmbaed the bricke,

{ orxd Pvn boan up The maunkain ™

Ask the children why the man
says that Bessie can’t go to the
moon. What does Bessie say?
What high things has she done?

obuiq ay3 oBury o Kog 13317 SMYL x1] uerag S 0% Ud9st
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AFTER READING

)
Z
a)
3
e
e
[F)
L
<

Ask the children the
following question: Has
Bessie been successful in
getting to go in a spaceship?

Ask the children to think carefully about Write spaceship on the board.
the text they read on this page and what Underline the consonant blend
they have read on the previous page. sp. Ask the children for words
Ask them why the man says Bessie can beginning with sp to make a list.
go to the moon with him. Read the list together.

Ask the children where
the spaceship is going.

Have the children read the book
independently. Remind the
children to change their voice as
each character speaks.

Ask the children if Bessie made it
to the moon. Ask them what words
in the text tell them that Bessie
made it all the way to the moon.



14 g Bessie Bunyip Name

|. Write or draw four things that Bessie Bunyip does in
the book.

2. Write two words that Write words that
rhyme with bridge. begin with sp.

Permission is given to teachers to reproduce this page for classroom use.



14 g Bessie Bunyip Name
Arrange the following events from the story

in their correct order.

|. “You could go and climb the
bridge then,” said Bertie.

2. “I am going to the fair today,”
she said to Bertie Bunyip.

3. So Bessie Bunyip went up, up,
up in the spaceship, all the way
to the moon.

L. She went to the place where
the spaceship goes to the moon.

5. So Bessie got on her mountain
bike and went to the mountain.

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of

you as you teach, rather than a copy of the book. Each page of the book is illustrated in the
plans together with some suggestions for teaching. These have been divided into questions

and discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read

the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OIOXC,

Have the children look
at the cover and the
contents page. What
do they tell you about
what is in the book?

Who Works at 'Hwe’
Supermarket?

hd

Ask the children to explain how
they would use the contents
page. Have them demonstrate
this by asking them to turn to
the section about stackers.

for the information. J
K Who Works at the

Explain to the children how to usD
the contents page. Tell them to
read the introduction. Ask them

what they want to find out about
and what page they will turn to

Cordanty
Telrndhchan
Bepchar &
Bty &
Crurnmma ]
)

&
{

Ask the children to talk about
words they found difficult when
they were reading. Discuss the
strategies they used to read
the difficult words.




Ask the children if they have
been to the supermarket. Have
them discuss the people who
work there. Who have they
seen? What do these people do?

Ask the children how
many questions are on
the page.

S 09 ua3sIT

w
i
- - :
Indroduction )
<
Heren you b o Gt
the spermarke?
Hove you seen pecpls
working thera?
Do you know what
sperroriel workers do? (=]
2.
Many people work ?-
W mperrnorknby B
Thery ol heve jobs to da :'T'r
g
<
*
o
3
Ask the children what the .
. , 8o
introduction says. What 3 <
questions does it ask? o
=
1)
g‘.’
S
=
(1)
Ask the children who this Ask the children to find the word _'-;?
man is. What does he weigh on the page. Discuss the Q
do? Where does he work? meaning of weigh the meat.
7
o,
~ 1)
S [
=)
i' Butchers * a
o
Bulchers work in supermorkets, 3.
Do you know whal they da? E
Bulchers cul up meot 17
They wesgh the: meal
They pock the meal
Thary prul ey e w
oul for people ho buy 9,
[
Hewe you seen o bubchar ;
ol e wpermarked? g
=
o

*

Discuss the heading with
the children. Ask the
children how it is connected
to the contents page.

Ask the children if the photo helps them
understand weigh the meat. Ask them
to suggest what could be in the photo to
make this easier to understand.
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Ask the children if they know

what this wo

man is doing.

What is someone who does
this called? Can they find the
word dough? What is dough?

r

Have the children find
the key question.

>

Beknrs work in wpermonety
Do you know whal they da?
Bokers boke bread o el

in the swpemorksl

Boknri gel lo Hho wpermanked
vary early

They have fo get bo work sorly
o boke the bread

They make the dough for the bread
The boke the breod in by ovens

»*

Hovem you seen o boker
al he wpsmorkef?

L

Ask the children what bakers do. Where
do they work? Have the children think
carefully about what they have just read.
Ask them why bakers have to get to work
early. What does dough become?

Ask the children if they have ever
seen someone filling the shelves
at a supermarket. Do they know
what this person’s job is called?

|' Shackers [¥

Stocken work in wpermorkeh
Do you knew whot they da?

Shockers [ ug

fthe supermorkel shebes

They il up the shebos

w0 kol peopls con buy

whal They wonl

Some people o the sholea
ol nighl

Sorme peopl thack the sheles
when people ore dang

thesr shopping

Tell the children that they can use
this text to learn about what people
who work in supermarkets do. Ask
what they can learn about stackers
that they didn't already know.

Here you spen _mq'h
vlockng shebes ol he wpermarked?

Ask the children to find the plural

children find the word shelves on

Qhese pages.

Write the word shelf on the board. ﬁ

of v. Write shelves underneath shelf
and discuss the difference. Have the

.




A =
Ask the children what Write an on the board and read it with the 3
is happening in this children. Add the consonant blend sc to &
photo. Who is the make scan. Read the word together and =
checkout operator? then add s. Discuss the breaking down of
How can they tell? words as a strategy to use when reading new
words. Talk about the meaning of the word
Qcan and look the word up in the dictionary) w
<!
- .
P
Checheul Operabors Here you soen chickoad opormbon X,
sconing fhe shopping? o
Checkoul operolors work
at spermorkety
Do you knorw wha they do?
Peopie foke ther shopping
fo the chachout ;
The checkoul cparador 2
worn Fhe shopping. !.:'
People givn fhe chedkoul cperoor ct
~ the menay for the shopping %,"
Some chedunt operoion 5
pock fhe shopping
»
>
Ask the children where people Discuss with the children g
in a supermarket take their whether the photo supports the i~
shopping. What does the checkout text. Ask if they can see the 3 <
operator do with the shopping? scanner in the photo. %
3
=
=
8
5
Tell the children that this Ask the children which o
person is called a packer. Have question is the key g
the children look carefully at question. What is the ©
the photo. Ask them what they main fact?
think the packer does. %
o,
] Fockers [¥€ ;
Pocken work in wome wpermarkets 2;
Do you know what they do? o
Pockens put Fha shopping z.—-
rto bogs for people g
They pat the: bogs
n the theppeg corl
‘ Heren you seen o pocker g’
o the wparmorke!? a
2
g
<%
* =
Have the children think carefully Write er on the board. Ask the N
about what they have just read, children to find the two words with <
then answer the following er. Write them on the board. Have ..f;f g
question. What two things do the children add to the list with § §
packers do with bags? more words. On completion, read ﬂ..,,; A
. [}
Qhe list together. J 2 ;
(1]




Encourage a discussion about
what the children know about
managers. What is a manager?
What does a manager do?

| BEFORE READING

Write the word hire on the board. Ask the

children to find the word. Ask the children
Ask the children what a to think of words that rhyme with hire.
supermarket manager does. Write them underneath hire. Read the
Who hires the people who list together. Discuss the meaning of hire.
work in a supermarket? Confirm the meaning from the dictionary.

AFTER READING

Ask the children what they can Have the children read the

use to find specific information book independently. Ask them

in a book. How do they use it? what strategies they can use if
they do not know a word. Make
suggestions where necessary.

BEFORE READING

bl o o b e
T s
| I N N I I D I . I I N I I I EE .

maat,

| peope. . 2mE0 2.0
shopping corl L. 2

O

Ask the children to give you
a demonstration of how they

would use this page. Ask them
to turn to the page about meat.

AFTER READING

o



scan butcher

14h Who Works at

|. Find these words.

Name

manager

checkout baker weigh

hire

m|a|n|al|lg]| e]|r
t | b Im|g|m|p]|y
a | a | s | ¢ | al n
C u [ h | n s | v
h e | c | k| o] u t
i r|d | i | gl j|w
r | k [ w i g | h
e [ v | F | k| r t |y

hire

ire

ire

. Complete these words.

3. Add the suffix er to root

words, e.g., pack-packer.

Permission is given to teachers to reproduce this page for classroom use.




14h Who Works at Name

Complete the following

|. This person is a

He cutsup _ _ _ _.

2. This person is a

She makes

3. This person is
He fills

L. This person is a

He puts people’s shopping into _

5. This person is a

He runs the

Permission is given to teachers to reproduce this page for classroom use.
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