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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use

(text user)
Ask the children to look at the (D-gs the contents page\

OJOIC

cover photo and title and with the children. Tell them
suggest what the book is about. that the form of writing is
Discuss with the children their procedural. Explain that
experiences of gardens that the purpose is to tell how
grow in containers. \to do or make something. )
AGarden
in a Boltle
Conterts
Wwhat You Meed 3
Makirg the Gorden

It . . A [

Written by locoh Edeondy

Ask the children if the information
in the book would enable them to
make a different garden. How would
they adapt the information?




Have the children think about the
logical sequence of procedural
writing in relation to the title.
What would they do first?

Ask the children to find the key
concept on p.3, checking with
the heading and photo label.

[
>
. g
Hawe you ever mode o gorden IF yeu wonl b moke gg
In o bolile™ Some people da o garden n a babile, ot
thess are some of the Bungs
you wall need
Yoo vl nead o ok boiia
A botile thol hos hod lemonode in i ]
=& o geod bolle ko u
lor o boltle gorden - E.: E:
a3
5 o
B &
2 .
o
Have the children find the word bott/e on 5
p.3. Discuss with them that on this page, w a
bottle is both a noun and an adjective. -
Use the board to clarify the examples. &
2]
&
&
Ask the children which plants 2
are good for a bottle garden. oy

Ask if they know which
flowers grow from bulbs.

nEaE

saangorg
ssunyaeg Afjod

Lt — : “?
fou wil oo eed some 10l j-

Pallng miz i good wd Fofing mis Slores

for o boMle gorden

You will reec

wome e tones, joo

Yiou el reed sore phonds
Flonts thot grow from bulba
o gocd phnk

for @ batlle ganden

Jadeg
3o 329Ys Nue[g YL

Ask the children if the photos
clarify the text for them. Have them
explain the connection of the
potting mix photo with the text.

SYSLIYSO
KqyBnep saay




AFTER READING

AFTER READING

Discuss with the children the
meaning and use of a funnel.

Have the children find the
concluding sentence for the
heading What You Need.

Have the children look at the text and
photos. Make a list on the board of
what is needed for a garden in a
bottle, e.g., stones, plants.

Discuss with the children

the meaning of s/it. Ask
them why they may need a
grown-up to help.

Revise abbreviations with the
children. Ask them to find an
abbreviation on p.9 and ask
what word it abbreviates.

Explain to the children that the
characteristic framework of procedural
writing comprises materials and
method. Talk about the connection
between the heading and method.

Do nal a the ki
foo dose ko each other

Mok fhe sbby abeul 10 em
up frem the babiem of e boltle.
Moke fhe dil obeut b cm lang.

Discuss if and why it is
important that the author
has included measurements.




Explain to the children that detailed
information tells how, what, which,
where and why. Ask them to find a
how and why statement.

[
>
Pud the Fifle shones g-'
thigugh fhe lop of the baite =
They sheuld cervon fha bolkom (o
ol tha balils fl:;
The kil shonas will help E-’I-
the woler droen oul of the it
at the botlom of the botfle
Puld tho funnel Frough e lop
ol Fha bolfis ] 1
Spoon soemg poting mis E‘: ?l'
wile the funel =
You will neesd fo H in oot 2 em 95
al pethng ) ‘.S'
i n ‘.s. 1
| | | | | &
Discuss with the children if Ask the children what tense 3
the writer has used a logical the method is written in. o o
sequence. Talk about why the Have them clarify their ._‘5' &
N [
sequence is important. answer from the text. 2,
o
eQ
&
Discuss the sequence of the 2
instructions with the children. )

Morw pul the plonty in Push them indo ke polfing mix
You wil risec fo punh the plonky Lecren the bope of fha planh
through Fha sty in the sda culude B boltle

ol tha balils

saangorg
ssunyaeg Afjod

Pl sewrm e pobing mix n
i you havn to oover the bl
or e rooh

Jadeg
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Explain to the children why verbs
are important in procedural writing.
Write the verbs on the board as the
children identify them.

SYSLIYSO
KqyBnep saay




Ask the children what they predict
the three important instructions
will be on p.14 and 15.

Pul e Pl bock Pul your gorden
tvenggh the lop of e bolile

Wil for your ploris fo grow
Pour the Bk cup of waler Mot you have & gorden
o your garden n a bolfle

Ask the children to name the
three most important things
that plants need to grow.

Ask the children to read the
index entries. Discuss any
words that they might not
know the meaning of.

Remind the children that the purpose
of the book is to tell how to make
something. Ask them to tell a partner
how to make a garden in a bottle,
after they have read the book.

bedbi s} b 13
harred & T, 10, i
paking mix 4 5, i0, 13
acigacny &8
spoon. & 7. 10
shoniri L 5 10

Ask the children to read the index
entries again. Have them go back
to the relevant pages, then find
and reread the sentences in
which the word occurs.

Discuss with the children how
they can use the information in
this book. Ask if they were able
to tell their partner how to
make the garden.




16 a Garden in a Bottle Name

|. List the things you need to make a garden in a botle.

a. e.
b. f
c.

d. h.

2. Measure a line —
Lt cm long
10 cm long

2 cm long

3.Write the two key headings from the contents page.

Permission is given to teachers to reproduce this page for classroom use.



16 a Garden in a Bottle Name

|. Circle the verbs.
garden put  water plants  pour
bub  push cover drain  funnel

cut make

2. Unjumble the words.
SOSISCI'S

Isbub

tpcias|

enfunl

nteoss

otlos

3. Write things a plant needs to grow.

Permission is given to teachers to reproduce this page for classroom use.



°133°d
® U USpaen) y

qesI JnoqY (1Y

~ Three Naughty
Os’rrlches

e)eus urqy,
- 9)eug Jeq

dang

Big qeaan skazey

Written by Cushla Brown
lllustrated by Kelvin Hawley

T LT LT

npejey

saangorg
ssuyaeg Kjjod

High Frequency
Word/s Introduced

aadeg
3o 393ys Nue[g YL

MACMILLAN

SaYDLIgSO

=
3
oD
5
&
o
<



We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read

the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

Ask the children to look at the
pictures. Discuss ostriches
with them. What are they?
Where would they be found?
Invite the children to share
their experiences.

e Lry Canfia Borreh ' H_
Puchsgd b gher Hhoshry

Ask the children to respond to the
book. Invite the children to do
more research on ostriches.
Discuss with them how the
author used features of ostriches
to portray the characters.

Qharaeters be different? )

(D-sccu/?s with the children the\

title. How has the illustrator
portrayed the ostriches? How
would the illustration have
been different if the title was
Three Nice Ostriches?

Three Naughty
Ostriches

Ask the children to analyse
the book. How would the
story have been different if it
was called Three Naughty
Elephants? How would the




A =
[
| . | N g
Tell the children that they are Explain to the children that & ‘g?"
reading a literary recount. hyphens are used in writing to ® &
Explain that they will find the join words to show they have a S
story will be a series of events combined meaning. Have them
in chronological order. search for a hyphen on p.3.
Discuss the meaning. ) =
e chy, throe noughly cabrches 5 “DCorwns e 1™ g
& oot ot of the form | s The mickde-sized oabrich et
: ' %o tha fhree of them =
[ “This i funl® 1 3
s the umcllest cainch G
% “<lefs n down the rood
m fost o we con®
< e theon roughty oabriches
i down the rbudw ; ;‘F‘I
- Soon, |hey come o o cormer 5:
=
B “Whech way dhal we go newT §‘ nR"
sondl the beggest owtrach 5 o

s TR

Invite the children to discuss Have the children analyse the x
the events of the story. What text. Discuss the characters in 5
has happened so far? Discuss the story. How have the author w X
the order of events and how and illustrator emphasised the 3 g
these are important. word naughty? &

7]

&

Have the children look at the
pictures. What do they think is
going to happen in the story?

npexey

b “lock ol those
Hhree noughly: aadrchasl™
b sad o gl on her skotes
| *Tm going fo choe Hhemn.*
| 50 she chowed them down the hil

saangatg
ssunyjsg Kjjod

A gl s chosng "
s eyl exdrich
[ “Run foaber!™

¢ 5o fhe three noughly cabndhes
man on s hosl o Hhey could

Jadeg
3o 393ys Nue[g YL

Have the children discuss the Discuss with the children what
reaction of the girl when she saw adjectives are and how they are !
the ostriches. Ask them if they have used to make stories more Q §
seen animals that have escaped interesting. Help the children 2 =
from farms. What did they do? locate adjectives in the story. %§
a5
&




| BEFORE READING

i
I N I I I S .

Discuss with the children that punctuation
helps make stories readable. Punctuation tells
us when to stop, start and use expression. Look
at the punctuation on p.6 and discuss its use.

L,

Z

2

L]

e Ask the children how the

E punctuation on p.6 affected Ask the children to discuss the

t their reading. Would they ostriches’ reaction to the people
have read the story chasing them. Have the children

< differently if it wasn't there? predict the next event in the story.

© 8/9

Z Discuss with the children that

(a) pictures give us clues to what is

ﬁ happening in the story. What do

=~ they think is happening?

Ll

e

O “That locks ke huy*

[ sciel Farmer Broem.

Ll And he cheved them cn his fracoc

(= 2]

AFTER READING

Tho. ol wan cn dovn the
by

O

Discuss with the children the story
so far. If they were observing this
event from the roadside, how would

Ask the children to comment on
any difficulties they had reading
the text so far. What did they do to
sort out their reading problems?

they react? Would they join in?
Have them justify their answers.



Ask the children if they can
predict whether everybody
will stop because the police
officer is there.

‘Wheee! Whesel WHEEEI
| A polce olficer in her cor
b s The bruck drteer
i the forme: fhe boy, the gel

¢ ond ke Buse noughly otiriches

“Slopl™ sk yuled
E “You ora ol gong koo oall”

Discuss with the children
what happened on p.10.
Why did the police officer
stop the ostriches?

Discuss with the children the
use of onomatopoeia in the story.
Explain that these words form a
sound. Can they think of other
examples of onomatopoeia?

Have the children analyse the text so
far. How do the actions of the police
officer in the story compare with what
you know about the police? What roles
do they play in your community?

Ask the children if they have ever
disobeyed an instruction. What
were the consequences? Discuss
the consequences of their actions.

¥ The boy ond ihe grl ond the former §

v ond the inuck driver slopped

b But the Three noughly oslriches

s MOn on

§ Foulerl”
s the maddle-sired cakrich

y Run o fond o8 o cond”

Whees! Wheeel WHEEE!
. The polce officer wenl offer
] Fha mq‘lh.- crahracher
._ And the coughl them|

Have the children scan the page
for punctuation and hyphens.
Discuss their use on p.12.

Discuss with the children how the
police officer caught the ostriches.
What problems would they have
catching ostriches in real life?
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14/15

BEFORE READING

Ask the children to look at the picture.
What is happening in the picture? What
do they think will happen to the ostriches?
Have them justify their answers.

O

Z

2

[}

(-4

[ 4 Discuss the speech marks on

Ll p.14. Who is talking? How do

' they know who is talking? What

< part of the text tells them this?

9 16

Z Explain to the children that a Remind the children that their

(o) literary recount often ends with reading needs to make sense

ﬁ a conclusion. Have them look at and sound right. Remind them
the picture and discuss what that punctuation helps their

e their conclusion might be. reading make sense.

Ll

o

L

Ll

(= 2]

AFTER READING

Have the children look back at

the events of the story. Discuss
each major event of the story in
chronological order.

O

Have the children analyse the text.
Discuss how the author placed the
naughty ostriches in the police car.

How would the story have been
different if they were nice ostriches?



16 b Three Naughty Ostriches
Name

|. Use numbers to place each event in chronological order.
The first one is done for you.
(D) The three naughty ostriches escaped from the farm.
(O A boy chased the girl and the ostriches.

(O The naughty ostriches were taken back to the farm in
the police car.

(O A girl chased the ostriches on her skates.

(O Farmer Brown chased the boy, girl and ostriches
on his tractor.

(O The police officer caught the ostriches.

(O The truck driver chased the farmer, the boy,
the girl and the ostriches.

2. In a story an action often causes a reaction.
Think of three actions causing reactions in the story.
The first one is done for you.

Action Reaction

A girl chased the ostriches. The ostriches ran faster.

Permission is given to teachers to reproduce this page for classroom use.



16 b Three Naughty Ostriches
Name

. Think of an onomatopoeia for each sentence.

We sat on the balloon and it went POP!
he birds singing sweetly in the trees went

he soup boiling on the stove went

he bacon went in the frying pan.

he plates fell on the floor and went

N O O F WO NN —

.
.
.
The cow in the paddock went
.
.

he rain on the roof went

2. The sentences below need punctuation.

Add the correct punctuation to the sentences.

| what is the time

2 sam went to the shop to buy some bread
3 agilis chasing us said the smallest ostrich
L john and kim went surfing at the beach

5 stop yelled the police officer

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to analysis
(text analyser)

This symbol relates to use
(text user)

OJOIC

*

Ask the children to look at the Ask the children to use the\
cover photo and suggest what contents page to predict
Kakadu is and where in Australia what information will be
it might be. Invite any children covered in this book.
who have been to Kakadu to Discuss the pronunciation
share their experiences. Qf the Aboriginal words. )
Kakadu
Conlenh
Inbreshac b . r
Cuchr = Joracry, Febnacry .. . &
Bonggmreng = March 4
Yegge — Aprd, May .8
Wirmgeeg — ke, iy i

Gurnung - Sugual, Seplember |
Crrumalorg ~ Oclohar
Mosarmber Decermber 14

Inchicx L]

Invite the children to analyse the
text in terms of their own weather.
What is the same/different? Is the
weather where they live cyclical?

Ask the children to respond to the book.
What did they learn about Kakadu? Did
they realize that the weather in Kakadu
is cyclical?




List the months from the contents page on
the board. Discuss with the children the
climate in the area where they live during
those months. Record the weather. Discuss

Ask the children to locate \

some compound words on
pages 2 and 3. Explain that
looking for the two words in

the photo. Ask the children if they can identify the compound word will help

the ethnic group of the people in the photo.

\them with their reading. )

Some chorigind peaple

Kokodk s o big pork Fom iy Kahodks, boa

Sometmes, |} s very hol They heve nomes lor s
ond dry of Kekadl e
Somebmes, i i hol ond wet. o momes for fmes
Somefimes, it is very hol whan il i hol ond wed
andd wary wat

Somelme, fhere ore
by Ewewdershonms.

Aot of plonh ond oremols
bve in Kokor

Discuss why the children think that the
Aboriginal people would have different names
for the different times of the year. What names
could the children suggest for when it is very
wet? What could they call it when it is very dry?

Ggage the children to use the \

features of the book on this page to
assist with their reading. Discuss the
calendar along the bottom. Remind
them also that they can get extra
Qnﬁormation from reading the captiory

Tha roin i very heovy
of the sort of the yeor

The ron Bl e woberholes up

It rs 8o emuch

it Floods the lowlordh.

When Fhe lowlonds flood
crocodies ond fish com move obout
Some hirds moke nesh i Be lond
that does rol gel flooded

Ask the children to suggest how
the text on page 2 set up the rest
of the book. Have them reread the
sentences starting with sometimes
to help with their answers.

Ask the children to scan page 4
for compound words. Have them
read waterholes and lowlands
and say the two words that
make up the compound word.

Ask the children why crocodiles and fish
can move about when the rain is very
heavy. Which birds make nests on the
dry land? Why do they make nests now?

Discuss with the children how

knowing the two little words in

waterholes and lowlands helped
them understand the text.

°[33°g ®
ur uspaer) y
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Invite the children to read the heading
on this page and predict what the page
is about. Have them use the photo and
the caption to hypothesize about the
weather in March.

Ask the children to scan the pages
to identify the compound words in
the text and in the caption.

Thers is nof o much ron -, - y
in Moreh, bt hare ore il - e = A
o lok of big thundersiorma. R
These: Hurdersiorms flaten fhe gross o A i
that gree whee Biang wos mone soin 7
Pacple who b In Kokods

ol the dhorma “kneck om down lorms,”
Tecane the shasm J .

krock Hee gronsa dheren. ‘-:I _,ﬁ.—{.

iRl - e

.hmnmmmwmmmmml

Discuss with the children why there are still
big thunderstorms in March. What kind of
weather produces thunderstorms? Why do
the children think that the people who live in
Kakadu call them knock 'em down storms?

Ask the children to comment on
any difficulties they had reading
the text so far. What did they do to
sort out their reading problems?

Ask the children to refer to the calendar and
the title to suggest the time of year. Have
them read the caption and suggest why fish
might eat a lot at this time of year.

Thare is rof much o
i Al ored My ot Kiokod,
Hanh grow in the wollonds
ond i the bilohargs

Tha onimals of Kokodu

ool (he new plonds

Fith eal the mewr planks, koo
Same lish grow very big ond ot ¥
rom eofing o the plonh . :;mf‘\"? q_.

g, P -

.u Fes mﬂﬂm kﬁh'f:n; uu-!

Ask the children the meaning of the words
billabong and wetlands. What is the same/
different about billabongs and wetlands?

Ask the children to analyse what they
have read so far and say what animals
are still in Kakadu in April and May.




Ask the children to look at the
photo and suggest what is
happening. Do they know the name
of this animal? What is it doing?

The roin shops by Jorw ord by
ored the Hood weler

worts bo go oy
The lone Then sars to dry cad

Sen hurfles come aul of fhe sea
onio fhe fod

They come fo loy fhesr ogo

Discuss sea turtles in more depth. Do the
children know where else in the world sea
turtles can be found? Do they know how
many eggs they lay? Do they know how
many baby turtles survive?

Have the children read the calendar,
the heading, and the caption. Ask them
why they think birds come to Kakadu
near the end of the dry season.

11 s vory hot in these monihs.
There i no wind in Kokodi
There & na rmn in Kokoc, foa
The lond is very, very dry

Ad this fieve,

some binds come ho Kokod
Thay coma lo eat e plonk
therl will grow whem it rens

Ask the children to discuss the weather at
Kakadu in August and September. How is
it the same/different from their weather?

°[33°g ®
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Ask the children what they
think the weather will be like at
the end of the year. Have them
justify what they say.

Ask the children to find the
compound words on pages 14
and 15,

The weather is very hot in Kekoch
o the and of the yeor

There con be Bundershorms.

1t s the short of Hhe wel secson

Poperbork roes Hower

wh b il amen

Frut baty, that skeep n the bronches,
eal fhe fowen

Refer to the chart of the weather where
the children live. Make comparisons
with Kakadu. Write the similarities and
differences on a comparison chart.

Ask the children what they think
fruit bats eat. Why do they sleep
in paperbark trees? Where do
bats usually sleep?

Remind the children that their
reading needs to make sense,
sound right, and look right.

Remind them to use the little words
in compound words to help them.

Ask the children to read the index
entries. Discuss any words that they do
not know the meaning of. Have them
use the smaller words in compound
words to help with their understanding.

Ii*ugl ig
keredandhy b
poporbork Ireefy| i, 15
Hrurclorlorms & lu
warlerhcles 4
warbiored 8

Ask the children to read the index
entries again. Have them go back to the
relevant pages then find and reread the
sentence in which the word occurs.

Discuss with the children how they can use
the information in this text. What can they
now tell people about Kakadu? Can they
compare Kakadu with their own environment?




16 ¢ Kakadu Name

|. Answer the following with a Yes or No.

Kakadu is a billabong.

It rains all year round at Kakadu.

Crocodiles and fish move about in the wet season.
There are thunderstorms in Kakadu in March,
November, and December. ___

Plants grow when there is not much rain. __

2. Write the names of four animals you can
find at Kakadu.

3. Draw the
biggest animal

you can think of.

Permission is given to teachers to reproduce this page for classroom use.



16 ¢ Kakadu Name

|. Finish the words to make compound words.

some
thunder

water

low

grass

wet

paper

2. Write three sentences using as many of these

compound words as possible.

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussions that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use

(text user)
Have the children look at the G-gu)ss with the children \

OJOIC

cover and title. Predict what their reading strategies. What
the story is about. Explain that do they do when they come
they are reading a fiction text. across an unknown word?
What is the difference between Encourage the children to use
fiction and nonfiction? \arange of strategies. )

The Blank Sheet

of Paper
4)&5 S )% |
——a |
| ~ T3

Have the children analyse the
text. Have them compare their
personal experiences in writing
with the characters in the story.

Ask the children to respond to the text.
Do you think that the author chose a
good title? Have them justify their
answers. Can they suggest better titles?




BEFORE READING

&

Explain to the children that they are
reading a narrative. Explain that a
narrative always has a problem. As
they read the story, ask them to think
what the problem might be.

O
=
2
Ll
ez . | L |
o2 Explain to the children that in this narrative Have the children focus on
wl the characters, setting and problem are the word writing. Discuss
t introduced on p.2. Who are the main the silent w. Have the
< characters? Where is the story set? What is children brainstorm other
the problem in the story? words that have a silent w.
v 4/5 |
y 4 Ask the children what they do
a before they begin writing a
< story. What strategies do they
wl use to come up with ideas?
ez
el
o
[
el
m I
deph

AFTER READING

aadeg
3o 399Ys Nuelg oYL

Ask the children to locate the Explain to the children that
compound word on p.4. Explain brainstorming before writing
that they are looking for the two can help get their ideas onto
words in the compound word that paper. This can make their
will help them with their reading. writing easier.



9 6/
2 617 |
E Ask the children to look at the
illustrations. What is happening?
ﬁ Describe how the characters
[ look and might be feeling.
Ll
o
L
Ll oy sccer gome,” s Con,
(= 2]
Jpanph did ral wenl lo write
abenit tha gemes he played.
I I I I IS IS e e A shory oboul gomes
woutd not be fhe bestover story
“Cemme on, Joweph” sod tha leocher |8
O
y 4 but he coud ot think of o viory
— o wrile.
2
Ll
(=4
[~ 4 Have the children discuss Joseph's Ask the children to locate words
o problem. Discuss the feeling of having a with a silent w. Write them on
t blank memory? Have they been in a the board. Discuss the meaning
< situation where they had a blank memory? of each word.
o 8/9
y 4 Ask the children to think about
0 their best ever story. What made
ﬁ it the best ever story? Do they
always think about writing their
e best ever story?
Ll
o
[
(11}
[aa]

AFTER READING

Ask the children to comment on Discuss with the children the

any difficulties they had reading author’s use of the words best-ever
the text so far. What did they do to story. How do the words influence
sort out their reading problems? the characters in the story?



Invite the children to look at the
illustration. What is happening
in the picture?

Come on, Josoph,” soid B Inocher
“You kave o wiile your shory

I you doe® wriln your sdory

you will hevva bo dloy n™

Jempsh backod very bewel |
of bt blonk dhesd of popes
“tow | koow whol ko wiite,”

he soud
L— T 7.-I: -
Dis;uss with the children the | Have the children re-read and analyse
feeling of pressure. What does it the last paragraph. From the clues in
mean? How much pressure the last paragraph, have them predict
must Joseph be feeling? what Joseph might write about.

Have the children scan the text for
words that begin with w. Discuss with
the children how they represent the past
and present tense. Write these words on
the board and discuss their meaning.

kssaph wioda

O doy, there wm

o blork sheet of paper

IF wan of school

I worded o sfory on i

Bud the boy who hod do wrile

the story on @

dd ol le wriing sfories
Ha ok naf knowe whol fo wrils

So the poper wrole the story | P,
The paper wrole @ pood oy i "' e ) = e A

1F vei the besl shovy

that the poper hod ever writhan

Have the children analyse the story.
Discuss how Joseph wrote the story
from the perspective of the paper.
Do they think it is a clever story?
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BEFORE READING

14/15

Ask the children if they have
ever read a story to an audience.
How did they feel when they
read the story aloud?

O

Z

2

[}

(-4

o2 Explain to the children what a command is.

1T Have them scan the text for commands

t that the teacher has given. How did they

< decide what were commands?

9 16

Z Have the children look at the Remind the children that their
[a) illustrations. What is happening? How reading needs to make sense.
ﬁ do you think Joseph feels about his Explain to them that words should
. story? How do his classmates feel? sound right and look right.

Ll

o

L

Ll

(= 2]

AFTER READING

Ask the children to describe
the teacher's response to
Joseph's story. Why was it
the best ever story?

Invite the children to analyse the
text. Compare Joseph's thoughts
and feelings about writing at the
beginning of the story and at the
end.




16 d The Blank Sheet
of Paper Name

|. Answer the following questions.
What are some of Joseph’s hobbies?

Why does Joseph not like writing?

How did Joseph feel when the rest of the class was writing?

Was Joseph happy with his story?

List some strategies that can help you start your writing.

2. lllustrate Joseph’s story The Blank Sheet of Paper.

Permission is given to teachers to reproduce this page for classroom use.



16 d The Blank Sheet
of Paper Name

|. Complete the table. The first one is done for you.

ED ING

walk walked walking

talk

sail

piay

blink

wink

2. Write three sentences using some of the words listed

above.

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

Invite the children to Explain to the children that they are
read the title and look going to be reading a literary recount.
at the cover illustration. Explain how a literary recount has a
Using these clues, series of events that are in

invite them to predict chronological order. Discuss

what the story is about. chronological order with the children.

Fat Snoke — Thin ke

CETECED

— -

Ask the children to respond to the book. From
reading the text, do they think the author could have
used a different title? Invite the children to suggest
other titles. Have them justify their answers.




(D-gs with children the use of\

adjectives in a story. Explain that
the adjective base word can

have an ending added for
comparison. Write fat, fatter, and
fattest on the board and diSCUSS)

Discuss with the children their
own personal experiences with
snakes. Have they seen one or
touched one? What did it look
like? Where do snakes live?

Discuss with the children the
habitat of the snake in the story.
Compare its habitat to a snake that
might live in the bush or in water.
How are they the same/different?

Discuss with the children
what is happening to the
snake. What will happen if
he continues to eat?

°133°d
® Ul Uspaen) y

TR IOqY [[Y

dang

Invite the children to look at the
picture. What is happening?
Ask them to predict what could
happen in the story.

O day Dings wid 1o Sacke,
“U you don't slop ecfng.
yex) wll ba 1o ot

that you wonl I in your hole
n the ground ™

1 don't coe.” sod Sopke
*] just love eoling food”

So Snckn sl hepd on eaking
orel b kgl gebling
feter ond fobec

Discuss with the children the
advice Dingo gave Snake. Did
Snake listen to Dingo's advice?
Invite the children to share any
experiences where they were
given advice. Did they use it?

discuss its use.

Explain to the children that the
word kept is a verb. Discuss how
the tense of a sentence will always
depend on the verb form used.
Locate the word kept on p.4 and

J

Brg qeaar) skaaeq
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Explain to the children that as they read
they will come across the word keep.
As they read the sentence have them
think about the tense the word is in.

O oy,
Sncha found o lof of food

he sod. He Sook fhe food
inko his. hole i the growurd

“Mo ore vll sew it i hero,”
he sl Then he =t in ha hola

i the ground, o doy ond ol nigh,

waing up ol he food
Bl 4l bo got fotinr ond fotiee

Have the children take a more
in-depth look at the character
of Snake. What is he like? How
would they describe him?

Invite the children to analyse the
text on p.6. After discussing the
character of Snake, how would they
compare him to the Dingo? How
are they the same/different?

Invite the children to look at the
illustrations. What has happened to Snake?
How is he going to get out of the hole?

When Snoke hod eaten up
al |he food in his bola,
he readed o dink

| He wou now very, very fat
When he gol fo fhe lop
of ki hole in the ground,
hmﬂml?‘lﬂl
He wos w0 ot he golb sheck.

“Helpl* Sncke wad

g,
M| plocwe come ond help mal®

Invite the children to come up

with some solutions to Snake’s
problems. How would they get
Snake out of the hole?

\examples on the board. )

Explain to the children that \
exclamation marks are often used
at the end of a word or sentence

to show a command or at the end

of an exclamation. Write some




Invite the children to look at the
pictures. What is Dingo doing?
What will happen to Snake?

I Dinges come and paulled Sk

m hord ay he could W e

Bt il wen no goed ‘-F_‘TH"-_E ¥
He coukd ot pul Sncka & *—c'

ol of the hole -

[ tbokd you nol 1o keep sofing”

That's why 1 con) gel you
oul of your hole l
| wall hove o et the olher oremoh |

| 1o heip pul you cut”

Have the children |
verbs on p.10. Writ

the base word and

board. With the chi

ending to the word.

ook for other Discuss with the children the

e them on the events on p.10. Why does Dingo

ildren, discuss have to get the others? Who might

add an the others be? What would happen
to Snake if he could not get out ?

Invite the children to look at the picture.
Who did Dingo get to help him? What
can they tell us about these animals?
Ask the children to share their
experiences with these animals.

5o Dingo wend
ond got the olber crimals

=Sncks i shak in his bole,® ke wod
“Come and help me pal him o™

S0 Dingo got hold of Sncke,
ond o the alher anemaly

Invite the children to share their own
experiences of being stuck somewhere.
How did they get stuck? How did they
feel? What did they do to get out?
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Have the children look at the
picture. How might Snake be
feeling right now? How would they
feel if they were in that situation?

Discuss with the children why
pulled is repeated. What
difference does the repetition
make to the story?

Fulll” s Dinga
All th arimals laried ko pul

They puled ond they pued,
| bt Srcke won 8 hck

=l horder!™ sid Dings

They polled o5 hord o3 fhey could

Wte More

Ask the children to look back at the
title of the story. Using the
information from p.14 have them
predict what will happen to Snake.

Remind the children that their
reading needs to make sense,
look right and sound right.

Invite the children to look at the
final illustration. Explain that a
literary recount often ends with
a conclusion. How do they think
the story will conclude?

“Ha i nol o shori fol snoke now
-.|'||| He i @ long Hhin wnckel”

%)
Discuss with the children the Ask the children to analyse the stor.\
sequence of events leading up to Discuss how the traits of Snake
the conclusion. Relate the events of impacted on the conclusion of the
the story and the title of the story. story. Would the story have ended
Do they think it is a story? Have differently if Snake wasn't greedy?
them justify their answers. Uave them explain their answers. )




16 ¢ Fat Snake - Thin Snake
Name

|. Use numbers to place the sentences in chronological

order. The first one is done for you.

@ Snake was short and fat. He liked to eat.
He got fatter and fatter.

O Snake ate all the food. He went to get a drink but

couldn’t get out of his hole. He was too fat.

O Dingo said to Snake that if Snake didn’t stop eating
he would be fat and won't fit into his hole.

O Snake found a lot of food. He kept it for himself
and took it to his hole.

O Dingo came and pulled Snake. But he could not get
him out as Snake was stuck.

2. Match the items in column A to column B.
A B

Snake A marsupial with a large tail that travels
by leaping on its back legs.

Dingo A small marsupial that is like a
small kangaroo.

Kangaroo A reptile with a long, slender body.

Walloby  An Australion dog with @
sandy coloured coat.

Permission is given to teachers to reproduce this page for classroom use.



16 ¢ Fat Snake — Thin Snake
Name

|. Complete the table. Use the words to help with spelling.

fat fatter fattest
smalll smallest
big bigger

round roundest
longer longest
light lightest
dark darker

bright brightest

2. Select the words from the word bank to help make the

sentence correct.

Word bank
keep keeping kept

|. The butcher his knives sharp.

2. If you eating you will get big.

3. Are you fit and strong for soccer?

L. If you getting wet in the puddle you will get

a cold.

Permission is given to teachers to reproduce this page for classroom use.
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Harry’s Great Big Burp




We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussions that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

A

Discuss with the children Discuss with the children \
the title of the story and the some of the reading strategies
illustration. Using these they use when they come
clues, predict what might across unknown words. Write
happen in the stories. down these strategies.

Remind them to check how

the word looks and sounds.

L -

Harry’s Great Big Burp

Py
Moo by Miba Dvrkvaries T S———— ‘

ek
Have the children analyse the story. Discuss Ask the children to respond to the
embarrassing moments. Compare the feelings book. Could the story have had a
of Harry to their own personal experiences. better title? Could they have

How are they the same/different? suggested a different ending?




Revise contractions with the
children. Explain that they are
two words combined together in
a shorter form. As they read ask
them to locate contractions.

Explain to the children that they are
going to read a literary recount. Explain
that a literary recount has a series of
events that are in chronological order.
What does chronological mean?

She geve Horry all kinck of food
thal he didn’t b

She gove bim a lot of nsl
ond o lof of vegetobies

*Frut ord wegeiobles

ore very good for you, Hormy”
she s, “Mow ool Fhem up
ond don'l moks o big lus”

5o Hary ole up
Id“lfwlu'dmgdnﬁrl-

Discuss with the children the
characters in the story. What can
they tell us about Harry? How does
the author introduce the characters?

Have the children look at
the picture. What is
happening? What is the
problem in the picture?

Explain to the children that often small
words within words can help us read
unknown words. Write the words friend
and singer on the board. What are some
of the small words in these?

Cina doy Mum gol woma prunes

"1 don't Bk prunes.” Homy wod

“Prurwn ore very good for you,”
sl Mo, “Mow sal Fhem up
ond danl make o by fua”

T
R

)

|5-uH|:rr)-d.~uup|:iH1pn.rm

Discuss with the children Harry's
eating habits. Relate these to their
own eating habits. How do they react
when they eat food they don't like?

Invite the children to discuss any
words they do not know. Were
they able to find any small words
within words to help them?
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Invite the children to look at
the illustrations. Ask them

to look at t

he pictures and

guess what is happening.

orel wenl cul jo gal the schoal b
He gol on the bus ond sal dewn
next o his frend, Amy

Then ha fell il

1 stortod in ks ooy

Ha fureny slorded o nuembla,
o mumible, ond grumble

Discuss with the children onomatopoeia.
Explain how onomatopoeia is the
formation of a word from a sound. Have
them find some on the page. How does it
influence the story?

[

Invite the children to analyse the text. How
do you think Harry felt when he burped?
Compare his experience to embarrassing
moments of their own. What feeling would
be the same/different?

Invite the children to look at
the pictures. What did the bus
driver think had happened?
Why are the children laughing?

Tha by chrivnr tiopyeed fha b
“Whal eode ot bg popT”
he okl “Maybe The maler

n oo hat®

50 the driver gol ouf of He bkn
ond wenl o look of e mokor

“Tha molor & nod loo hot™ he soed
So he got bock in the bus
ared bock Ihe chibdven bo schocl

Ask the children to comment
on any difficulties they had
reading the text so far. What
did they do to sort out their
reading problems?

Discuss with the children the events in
the story so far. Discuss how the story
has taken place within a day. Have
them predict what might come next.




Invite the children to look at the
picture. What is happening?

H:rf:f weprrl o Tha Enl:h'r
fo hoke by book back
Then he felt 3 agan

It shorfed in his hummy

Hiy by ddorbed lo umble,

Then... POPY Ancther greot big bup
come from Homy's mouth

Discuss with the children the Explain to the children that often in a
use of onomatopoeia. Invite story actions cause reactions. Discuss
them to suggest other words to the events on the bus. Have them predict
replace the onomatopoeia. what might happen next.

Explain to the children that speech
marks tell us when someone is talking.
Explain that they also tell us when to
use expression in the book. Encourage
the children to do this as they read.

Invite the children to
look at the picture.
What was the reaction
to Harry burping?

The widl of e lxery shock
Thay shook ond thay shook
They thook ol The backs
ol the thebves

The boocks fell oo e floor

“Whal i gorg o™

sl one howion

=ihat mode the sheleet shohe?
Wohol mocke the ek

fell orde B floor?™

Discuss with the children the events
of the story so far. What do they think
will happen next? How do they think
Harry is feeling?
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Ask the children to locate some compound
words on p.14. Explain that looking for the

two words in the compound word will help
them with their reading.

“IF sl be on oortigoke,”
seid cnother lborion

“Get under the fobes!

1 will get the frefighlen.

1 wall ged the police officens™

Horry got under the foble

wilh B oltwr childen

The poles offcars
and the Frefightens come

“there & no eorfthgquale,” Fhey xod
et fhe chidren go now”

Invite the children to analyse p.14 and 15.

Discuss with the children the reaction of the How has the illustrator portrayed the
librarian. Why did she call the firefighters feelings of Harry and the other children?
and police officers? What is the usual How are the other children feeling now
procedure when there is an earthquake? compared to when they were on the bus?

Remind the children that their
reading needs to make sense and
sound right. Remind them to use
the little words in compound
words to help them.

Explain to the children that a literary
recount often finishes with a
conclusion. Using the picture, have
them predict how the story might end.

| He ron ol the woy homa

=1 wall nol ol prunes ever ogon,”
!_Il-uudtnlnrrun

Invite the children to analyse the text.

Discuss with the children the Compare how Harry felt when he
end of the story. Discuss the burped on the bus to how he felt after
sequence of events. What time he burped in the library. How were his

of day did the story end? feelings the same/different?




16 f Harry's Great Big Burp
Name

|. Use numbers to place the sentences in chronological
order. The first one is done for you.

@ Harry ate lots of foods he didn’t like. One day he ate prunes.

Q Harry went to the library. His tummy started to rumble and out
came a burp.

Q The bus driver stopped the bus and went out to look at the

motor.

The walls in the library shook and shook. The books fell onto
the floor.

Q Harry sat on the bus with his friend Amy. His tummy started to
rumble and out came a burp.

O The librarian called the firefighters and the police officers. There

was no earthquake.

Q Harry ran dll the way home. He told his mum he would not eat
prunes again.

2. Draw a picture of Harry burping in the library:.

Permission is given to teachers to reproduce this page for classroom use.



16 f Harry’s Great Big Burp
Name

|. Expand these contractions.

didn’t did not
gl

don’t

won’t

wouldn’t

shouldn’t

I've

haven’t

2. Write three sentences using as many of these com-

pound words as possible.

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussions that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

A

Ask the children to look at Have the children look at the title\
the pictures. Explain that of the story. What can they tell
they are reading a fiction you about it? Explain that

story. What is the alliteration is the use of the same
difference between fiction letter or sound at the beginning
and non-fiction text? ()f words closely connected. )

Polly Perkins’ Pictures

Have the children respond to the
book. Could they think of a better
title for the story? Justify why they
might change the title to the story.




Have the children look at the pictures.

What do they think is happening? Have
them predict what will happen. Discuss
their answers.

Discuss with the children
the use of alliteration on p.2.
Have them locate it. Discuss
their thoughts about the use
of these words.

Discuss with the children what (Dgs with the children the use of\

they think Polly will do to solve speech marks. Explain that they show
her problem. Have them use who is speaking and often tell us

the illustrations to help them when to use expression. Encourage
with their answers. the children to use expression when

Explain to the children that they are
reading a narrative. The first page
often introduces the character,
setting and a problem. Discuss
these things with the children.

AFTER READING
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Have the children locate
any alliteration on the
page. Discuss the use of
the words in the sentences.

Discuss with the children
where Polly might take her
pictures in town. What
places sell pictures?

AFTER READING



AFTER READING

AFTER READING

Have the children look at the pictures.
Where did Polly go first with her
pictures? Was it the best place to go?

Discuss with the children what
happened. Why would Artie not
buy the pictures? What should
Polly do now?

Invite the children to use the
illustrations to find out what type
of shop Polly went to next. Do they
think Polly will sell her pictures?
Have them justify their answers.

Have the children locate the
alliteration on p.6. Is there a theme
in the book so far? What is it?

Ask the children to comment on
any difficulties they had reading
the text so far. What did they do to
sort out their reading problems?

Discuss with the children why Sally
didn't buy the pictures. What type
of shop does Sally have?




Remind the children about the use
of punctuation in stories. What is
the purpose of punctuation? How
does it help us with our reading?

(2
I‘ 'hwlid-l-nhﬁdlyﬁni'
e Palor,

“Crolty Crl wil by your pichees.
He buys and sebs loky of pichres
in hin: groH shop™

So Peler ond Poby tock the pickess
b Crofty Coefy craft shop.
“Whot wil you gren s
hhpﬂnﬂ'lﬂfﬂp

Nothing” scil Coalty Corl
1 don't ke them*

b‘:-i

Have the children analyse the text so
far. How do they think the main
character might be feeling? Have them

Discuss with the children what

kind of things are sold in a craft
shop. How will this affect Polly

who is trying to sell pictures?

think of similar experiences of their own.

Have the children look at the pictures.
Have them predict what they think might
happen. Have them justify their answers.

Mo sod Crafty Carl
| donl e your piciures of ol
“So | don't wont o buy them ™

'“'.';;lﬂ'liﬂdph
I painted them ofl myself™
=IF thery ore vary good pohees,

you thoukd bong Hhem on fhe woh
of your house” sl Cralty Corl |

Have the children locate
alliteration on p.12. Discuss the
use of it in the sentences.

Discuss with the children what
has happened in the story. What
do they think Polly will do next?
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AFTER READING

AFTER READING

Have the children look at the
pictures. What do they think Polly
is doing with her pictures? Ask
them to predict what will happen.

Discuss with the children what has
happened so far. Where is Polly going
with her pictures? Can they suggest
other things to do with the pictures?

Have the children look at the

illustration. What happened
to the pictures? How do they
think Polly is feeling?

Invite the children to discuss the solution
to Polly’s problem. Explain that narratives
usually finish with a solution to the
problem. Can they suggest other ways the
story could end?

Remind the children that their reading
needs to make sense and sound right.
Remind them to use punctuation to
indicate when to stop and start, and use
expression in their reading.

Have the children analyse the text.
How did Polly’'s feelings change from
the start, middle and end of the story?
How were her feelings
similar/different throughout the book.




16 g Polly Perkins’s Pictures
Name

|. Answer the following with a Yes or No.

Polly Perkins likes painting pictures._

Polly took her pictures to the country fair to sell them._
Artie owns a sports shop.

Artie had too many pictures in his shop.

Sally Stitchery owns a sewing shop._

Crafty Carl didn’t like Polly’s pictures.

Polly took her pictures home and threw them in the bin.

2. Use three words to describe how Polly was feeling about

her paintings at the start, middle and end of the story.

Start: . 2. 3.
Middle: I. 2. 3.
End: l. 2. 3.

Permission is given to teachers to reproduce this page for classroom use.



16 g Polly Perkins’s Pictures
Name

|. Complete these sentences using dlliteration.

|. The big brown bear

2. Claire the clean cat

3. Speedy Sam screamed as he

L. The mighty mouse

5. The fast flying machine

2. Write a short story containing alliteration.
Remember to place punctuation in your story.

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

Ask the children to look at the
cover photo and suggest what
the story is about. Discuss with
the children their experiences
with meat. Do they like meat?

All About Meat

Ask the children to use the
contents page to predict
what information will be
covered in this book.

All About Meat | |
Conberds
frtradkaction 2
Whers Does Meol Come From? = &
Busdchens 8
Bicheny” Took 12
freex 14 .
= »
| g
T

Invite the children to analyse
the text. Have them compare
fish to red meat. How are
they the same/different?




Explain to the children that
they are reading a nonfiction
explanation. An explanation
tells them about a topic.

Have the children explain their
strategies for attacking unknown
words. Explain that sometimes
they can locate small words
within words to help them read.

— s
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Introduchion H‘n

Do you eal meal?

Mary pecple

ol orowrd the wiodd do

Pacple around Fha work

pal mary knds of el

They sal beed, they sat pork.
ord they eal lamb

They eat checken ond hurkey, oo

.;.= T._’.' aj EE;

Discuss with the children the types of
meat in the text. Which meats do they
eat? How do they eat their meat?
Write a list of meats on the board.

Discuss with the children how the
author has used specialised words
relating to the topic. Have the children
scan the page for specialised words and
discuss the meaning of these words.

Where Does Meal I 1 .-Tr‘ﬁ 0
Come From? L '

Do you know whers

meat comes From?

Meat comes From oremals

The meat theal comen from cobils

Is colled beel .
P pork
The meat thal comes from pag ”

iv colled pork &

The meal that comes from sheep | - b

i colled lomb o mution " shenp o
rullon |

Encourage the children to use the
features of the book to assist with
reading. Discuss p.5 with them.
How do you read the table?

Ask the children to look at
the list of meats they eat.

Which animals does their

meat come from?
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Ask the children if they have
ever been on a farm. Discuss
with them what they know about
farms and farm animals.

Fearmers rosa animty

ko gve = meat

Tha formers sl Thes onmmch
o maal componies.

The meal componies kil the onmoh
They put the orimal concosses
i by mfrigomlon

fo koo them cool ond fresh
A refrigengior

con be o beg & o daseoom
The meal companes

nell the corcones

b badche whops ond wpermardely

Analyse the author's use of the
words. Draw attention to the
simile. Explain that similes
compare two objects. The words
as or like are used in similes.

Discuss with the children why
farmers fatten their animals. What
would happen if they did not? Why
is it important to put the
carcasses into refrigerators?

Ask the children to comment Have the children read the

on any difficulties they had heading and photo. What do
reading the text so far. What they know about butchers?
did they do to sort out their What do they think will be
reading problems? explained on this page?

Bidchers .‘n_.. Butchers bury ther meat

\-. [roem oo docdores \
Do you knew wha bulchen o Big bucks foke the orimal cormensen

ta fhe bulches shops |

Badchers are people ord wpermaorkedy
wha cut up moot ond sel it The truchs ore very cold inide
Thary werk in bulcher shops Thay hawe mivigeroton in the back
ord qmmnrknll. - e - -

Explain to the children that
captions often give us more
information. Discuss the text in
the captions on p.8 and 9.




Ask the children to find the word
pieces. Have them say the word and
talk about the sounds they hear in
the word. Discuss the meaning in
the context of the sentence.

Have the children look at the
photo. What information do
they think they will find out
on this page?

Bulchers cul lhe comosses up
al e bock of the thep

o spormaorket

They cut the meat inlo peces
They cul @ inlo slecka

Thay cud # inbo chopa

They cut @ inle roots

Then, fhy pack the meat
ord put it in e refrgemton
for s ko buy

Have the children look at the
different parts of the meat
carcasses. Discuss how they might
cook the different pieces of meat.

Write the word knives on the
board. Discuss with children
what the singular word would
be. Write knife under knives.
Discuss the difference.

Have the children look at the
special tools a butcher uses.
Why are they important to a
butcher? Compare a butcher’s
tools to a carpenter’s or chef’s.

Do you know that bulchers britchary blodka

Budchers” Took I‘. Bulchers hovwe big boarh
\q, mode of wood colled b‘
¥

need specd fools Bnibchers e fhe blocks

fo help them do ther job? fo cul e et

Buhchors heve hools lo halp hom Bulchers hove special ks |
They hong fhe big comomes The kives om very shap,

on fhe hooks, They cub the Tal Bailchers uw the ke

off the corcenses when the corooises o cul e ool
e honging on Hhe hooka

= v

Ask the children why
butchers put carcasses on
hooks. What is fat? Why

does the butcher cut if off?

Have the children scan the page
for specialised words. Have

them look for small words within
words to help with their reading.
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Have the children look at the
photos. What do they think they
will find out on this page?

Burlchers beroe cloowers, Q Barhchers heree special dothes, oo

Cleaveny ore e very shorp knives || They hove long oprom. \
Clogvery ore o sharp They hove habs ord overcl |
they con cul some anmal bores They weor oproms H

to leop fher dofhes doon
Bulchers hove srws I o A T 2
They ina sows ho cut the big bores ¥ E.
-

Have the children look at the Discuss with the children the
photo of the butcher. Discuss butchers’ cleavers and saws. How
with the children the purpose of are they the same/different to
labels. How do labels help them normal kitchen knives? Why are
when they read? they important for butchers?

Remind the children that their
reading needs to make sense.
Encourage them to check that it
sounds right.

Ask the children to read the
index entries. Discuss any
words that they might not
know the meaning of.

I ——
Index L
bartchers’ eck|s] 13
CONCIINBES & ¥ M2
daiwoom &
checrver(s) [
relrigeroior(s) 4 9 10
shock(s) 1]

Ask the children to read the index
entries again. Have them go back
to the relevant pages then find and
reread the sentence in which the
word occurs.

Discuss with the children how
they can use the information in
this text. What can they now
tell people about meat?




16 h All About Meat Name

|. Answer the following questions.

Where does meat come from?

Why does meat need to be put into a refrigerator?

Where do the animals get killed?

How does the meat get to the shop?

What does a butcher do?

Why does a butcher need special tools?

2. Complete the table. Fill in the missing parts.

Animal Type of meat
cattle
pork
sheep
fowls

3. Draw pictures of a butcher’s specidlised tools.
Label your pictures.

Permission is given to teachers to reproduce this page for classroom use.



16 h All About Meat Name

. Discuss and write down the meaning of the

following words.

carcass

refrigerators

steaks

butcher’s block

aprons

hooks

2. Use the specidlised words to write three sentences

about meat.

Permission is given to teachers to reproduce this page for classroom use.
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