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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

OJOIC

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

Read the title to the children. Invite them to discuss things that
they can do.You may like them to demonstrate some, for example,
hop. As they demonstrate, have them say to the rest of the group,
Can you hop? | can. This will help them with the pattern of the
text, which is opposite to that of the title of the book.

Ask the children to respond
to the story. Ask which things
the people in the story did
that the children can do, too.
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Talk with the children about how
well they managed to point to each
word as they read. Did they
remember to move their finger back
to the beginning of the second line?




Ask the children to look
at the picture and say
what this boy can do.

Draw the children’s attention to
the question mark. Remind them
that when they see this mark at
the end of a sentence, the
sentence asks a question.
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Discuss hopping with the Ask the children to locate can
children. How many of them can and you on this page. Ask them
hop? Have them demonstrate. to reread the page pointing to N
Talk about how hard it is to each word if they are unable to &

balance on one foot. locate can and you.

Ask the children to discuss
what this girl is doing.
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Ask the children to locate can
and you on this page. Ask them
to reread the page pointing to
each word if they are unable to
locate can and you.

Discuss running with the children.
Ask them which animals they know
that can run. Do they know the
animal that can run fastest of all?
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AFTER READING

AFTER READING

Ask the children to look at
the picture and predict what
they think the text might say.

Discuss jumping. Do the children Ask the children to locate
know the difference between long can and you on this page.
jump and high jump? Have they

heard of hop, step and jump? Which

animals do they know that can jump?

Ask the children to
discuss this picture and
say what the man is doing.

Invite the children to share Ask the children to locate
with the group all the things can and you on this page.
they know that can fly.




Discuss this picture with the
children. What is the girl
doing? What is she saying?
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Go back to the cover and invite the Ask the children to point to
children to talk more about the girl can and you on this page.
in this picture. How many other -§‘
S

things in this book can she do?

Ask the children to suggest
what the baby is doing.
What is the baby saying?

e3[4 9y3 pue
aaddoyssear) sy

S BAEN

umoy, og Buror

Discuss crawling with the Ask the children to point to
children. Who or what else can and you on this page.
could say, / can crawl?
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Have the children look at
the picture and discuss
what this man is doing.

Discuss this picture more fully. Where is the man who
is singing? Why is there a curtain in the picture? What
is the name of the instrument that the children can
see? Explain more about the musical notes.

Explain the purpose of a
glossary to the children.
Invite them to read the words
in the glossary with you.

Ask the children to return to the
beginning of the book. Remind them
that when they have read the first line,
they need to sweep their finger back
to the beginning of the second line.

Piclure  Glossary
ol
[ i s " ﬁ n
crerwding Thang hopprg
"~ mpeg g sngng

Ask the children to work with a partner. One child reads
the book. The other answers the questions with yes or no.
Children then change over so the other child does the
reading.




2 a | Can, Can You? Name
Cut out the sentences. Match them to the

sentences in the book.

. Con you hop?
E-““““-E(-]-I:\“-)’OU run? E
[ can.
Can you swim?
[ can.
 Con you sing?
o len

Permission is given to teachers to reproduce this page for classroom use.



2 a | Can, Can You? Name

|. Draw your favourite part of the book.

2. Write the sentence to go with your picture.

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read

the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

Read the title to the children and have them discuss animals
that can go fast and animals that go slow. You may want to
classify these in two columns or circles on the board. Ask
the children to look at the cover and the title page and say
whether they think the animals go fast or slow.

Fast and Slow |

Bsbbodd by Jelf Busrht |

Ask the children to respond to
the book. Ask them to retell
which animals went fast

and which animals went slow.

Wit by komnpham Sebeps
Rniniad by bl Basws

Discuss with the children how well
they matched their fingers and the
text. Ask them how they managed

looking at the words as well as the
picture to help them read.
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Ask the children to look at the Point out the speech marks to the \ 0
picture, identify the animal, and children. Discuss their purpose. =
say whether it goes fast or slow. Tell the children that in this book g

it is the animal in the picture that
is talking. Ask them to predict

that the horse is saying. )
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Discuss this picture more fully. Ask the children to point to
Ask the children where the go and said on this page.
horse is. What is it doing? &
&

Ask the children to identify
this animal and say whether
it goes fast or slow.

Point out the speech marks on
this page. Ask the children what
they think the snail is saying.

e3[4 9y3 pue
aaddoyssear) sy

= S : o
= = § || %
5
S,
[
‘ “1 go slow”
said the snail.
| g
| | £
5| 5
& === = =
[e)
g
=3
Ask the children to look more closely at this Ask the children to locate
picture. Is the snail in the same place as the go and said on this page.

horse? They may need to check back to the
page before. Are the snail and the horse
doing the same thing? What might it be?
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The children may have trouble
identifying this animal. If they
say lion or tiger, acknowledge
the good guess.

e

1 “1 go fast”
| said the cheetah.

D

Ask the children to say /ion and z‘/'ger\

slowly and listen for the initial letter
sound. See if they can see a word that
starts with these letters. Then tell the
correct word and explain how you
\knevv it was not /ion or tiger. )
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Discuss cheetahs more fully. Have the children identify
Do the children know that the go and said on this page.

cheetah is the fastest animal?

Ask the children to identify this
animal and say whether it goes fast
or slow. If the students call the turtle
a tortoise, acknowledge the good
guess and tell them the correct word.

Discuss turtles more fully. Ask the

Ask the children to point

children to suggest why the turtle has a to go and said. Also ask
walking stick. Will the turtle win the race? them to point to the.




Ask the children to identify
this animal and say whether
it goes fast or slow.

Ask them to tell you what
the speech marks mean.
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Talk more about the deer. How Ask the children to
fast can it go? Will it win the race? locate go, said and the. e
O,
Gt

Ask the children to identify If the children call this insect a \

this animal and ask whether caterpillar, ask them to say caterpillar
it goes fast or slow. and listen for the initial sound. Ask
them to see if there is a word starting
that way on the page. Prompt them
Qvith the initial sound of worm. )
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Discuss worms more fully. Do the
children know how they move? Is a
worm as slow as a turtle?
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Ask the children to identify this
animal and predict what it is saying.

I

“l1 go fost”
said the giraffe.

L-____-
"I

Ask the children to use the
information that they know to
suggest which animal will win
the race. Which will come
second? Which will come last?

Discuss giraffes with the
children. Will a giraffe's long
legs help it run faster?

Ask the children to look at
this picture and suggest
what the insect is saying.

Ask the children to go back to the
beginning of the book. Remind them of
one to one pointing and return sweep.
Also remind them to use the words as well
as the picture to help them as they read.

q go slow,” e
said the butterfly

Ask the children to go back through the text and
analyse how the pages alternate — one page with a fast
animal and the next page with a slow animal. Ask them
why they think the author wrote the book this way.




2 b Fast and Slow Name

Colour the animals that go fast with red.

Colour the animals that go slow with blue.

Permission is given to teachers to reproduce this page for classroom use.



2 b Fast and Slow Name

|. Draw the fastest animadl.

Write I go fast under your picture.

2. Draw the slowest animal.

Write I go slow under your picture.

Permission is given to teachers to reproduce this page for classroom use.



Level 2
Book ¢

¢hog ue) ‘ue) |

MO[§ pue gseq

b4
o3
[ =D
H 5
g g
a s
&

3ods

e9[q 9y3 pue
aaddoyssear) sy

S BAEN

Level

~ WordCount 60
ext Type

 High Frequency  here,itta

Word/s Introduced

umoj, og Buror

MACMILLAN

Ystg ®© 5] Sy L



We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

Children who do not know their colours will need extra
help to read this book. It may be good idea to do a colour
related activity with these children before they read the
book. Discuss the cover and title page. Ask the children
why they think the book is called A Rainbow of Parrots.

A Rc!inbow of Parrots A Rainbow of Parrots

i
i

\
Weiten by Tam Fgher

Ask the children to respond to Ask the children to comment on
the book. Ask them which their reading. Did they find it
parrot they liked best and why. hard or easy? Have them say why.




Ask the children to look at this
parrot and say what colour it is.

Here and it are new high frequency
words for this book. Because these
new words start each sentence, you
may have to read this page to the
children so they hear the pattern.
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Discuss this parrot in more depth. Ask the children to point to
Do the children know the words here and it on this page.
beak and feathers? Have them
identify those in the photo.

3ods

Ask the children to look at this
photo. Say, Here is a parrot. What
colour is it? This will reinforce the
language structure.
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Discuss this parrot in more depth. Can the Ask the children to point
children tell from the photo where this parrot to here and it on this page.
lives? Do they know the word wings? Have
them identify the beak, feathers and wings.
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Ask the children to look
at this photo. Ask them
what colour the parrot is.

Here is a parrol
It is green.

——

Ask the children to point to
here and it on this page. Ask
them to tell you any other
word on the page they know.

Discuss this parrot with the
children. Do they know where it is
sitting? Do they know the word
claws? Have them point to the claws.

Ask the children what
colour this parrot is.

Here is a parrof.
It is white.

Ask the children to point

Discuss this parrot. Ask the
to here and it on this page.

children where it is. Have them
identify the parts of the parrot that
they know. Can they see the tail?




Ask the children what colour
this parrot is. You may have to
discuss this further with them,
as there is some blue on the
parrot as well as black.

If the children say that this
parrot is blue, tell them the
word is black. Point to black
as you say it, emphasising
the final ck sound.
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Ask the children to talk more about
this parrot. Do they know the word
crest? Can they identify the crest?

Have the children point to
here and it on this page.

3ods

Ask the children to look at this
parrot and say what colour it is.
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Here is a parrot.

It is blue.
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Ask the children to look more closely at this
parrot. Can they see two different shades of
blue? Can they see a light blue and a darker blue?
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Alert the children to the fact
that this parrot has two main
colours. Ask them what they are.

After the children have told you
that the parrot is blue and yellow,
say, Yes, it is blue and yellow.
This will reinforce the different
language pattern on this page.

Have the children look more
closely at this parrot and name
other colours they can see
besides blue and yellow. Ask
them which parts are white.

Tell the children to return to
the beginning of the book.
Remind them to point to
each word as they say it.

Tell the children that this
parrot is two colours, too. Ask
them what the colours are.

Here is a parrol.

It is red and green.

Ask the children to go back through the
book looking at the colour of the pages
where the print is and the colour of the
parrots. Ask them why they think the
pages and the birds are the same colours.

Ask the children what new
information they have learned.
How can they use this information?




2 ¢ A Rainbow of Parrots Name

Colour the parrots.

red

orange

green

S

o

white

black

blue

Permission is given to teachers to reproduce this page for classroom use.




2 ¢ A Rainbow of Parrots Name

Cut up the senfences.
Jumble up the words.

Put the sentences together again.

.iHere ! tisi it a i !parrot.:

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

Read the title to the children. Ask them
to look at the picture on the cover and
the title page and predict what the story
might be about. Discuss with them why
they think the book is called Spot.
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Ask the children to respond to the
book. Talk about a variety of reasons
why dogs dig holes —to bury and
find bones? Because they are bored?

Discuss the children’s reading
strategies with them. Did they
find any of the reading hard?
If so, what?




Ask the children to look at the
picture and say what Spot is doing.
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Ask the children to read this Ask the children to locate she
page again. Did they discuss the and and on this page.

fact that Spot may be digging
just because she likes to dig?

Ask the children to look at this
picture to find out where Spot
is digging. If necessary, lead
the discussion to the fact that
she is digging by the fence.
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You may like to broaden the discussion to Ask the children to locate she,
include different types of fences. Ask the by and and on this page.
children what this fence is made of. What

other fencing materials do they know about?
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0 6/7 O
Z Ask the children to say If the children say that Spot is by the path or
(a] where Spot is digging now. the tree, ask them to say these words slowly
ﬁ and listen for the first sound. Point to the
> word house. Ask the children what letter and
w sound house starts with. They should then be
2 able to predict that Spot is by the house.
L.
L
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(a4 Discuss types of houses with the children. Ask the children to locate she,
Ll Ask them to compare the house in the by and and on this page.
t picture with where they live. What is the

< same? What is different?

O

y 4 .

— Ask the children to look at the

(&) picture and say where Spot is

< digging now. Ask them to suggest

g where Spot may dig next.
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Ask the children to locate
she, by and and on this page.

AFTER READING



Ask the children whether
their prediction from the
previous page was right.
Where is Spot digging now?

After the children have
predicted gate, ask them what
letter gate starts with. Then
have them find gate in the text.

¢hog ue) ‘ue) |

L
e
e
(]
1
L
.
4
.
@
2y
2
@
)
-
|
L
®q
]
1
9
MO[§ pue gseq

B I.._ 3
p ] - V'--: AL @ >
. T -
» @ i mg Ve o 5 e
o.— | oL =% = ® gF

- . - - Y - - -
".... o . B_ "o o Y = o P 1 a ®* & @ E
=

Ask the children to locate
she, by and and on this page.

Discuss gates in greater detail. What other
types of gates do the children know about?

Have the children find the word
path in the text after they have
said what it will begin with.

Ask the children where
Spot is digging now. Ask
them where they think
Spot will be digging next.
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Ask the children to locate
she, by and and on this page.
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14/15

Ask the children if their
predictions were right. Have
them look at the picture and
say where Spot is digging.

BEFORE READING

L,
Z
.
T}
e Discuss the flowers with the Ask the children to locate she,
E children. Do they know the names by and and on this page.
t of these flowers? Can they name
the colours? What other flowers
< do the children know?
v 16
Z Ask the children to respond Ask the children to return to the
(o) to this page. Why do they beginning of the book. Remind them
< think Spot has dug holes all to point as they read. Remind them
g over the garden? also to use the words and the pictures
" to help them get the exact meaning.
o
L
L)
[« a]

Discuss with the children how they think the

owners will feel when they see what Spot has
done. What will they say to Spot? What will they
do to make sure Spot does not do that again?

AFTER READING



2d Spot Name

Cut out the pictures.

Put them in order.
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Permission is given to teachers to reproduce this page for classroom use.



2d Spot Name

Read and draw.

|. Spot lkes to dig.

2. She digs by the house.

3. She digs and digs.

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use

(text user)
Read the title to the children. Ask Talk about the word \

OJOIC

them to share some of the things grasshopper. Write it on
that they know about grasshoppers the board. Point out that
and fleas. Ask the children if they it is a compound word.
think that grasshoppers can hop. Circle the two words

Do they think that fleas can hop, too? Q/rass and hopper. )

L

Wnboded by S Shoewy

Discuss the children's reading
strategies. Ask them to share
anything that they found hard.

Ask the children to retell the story. Where
did the grasshopper start out? Where did
the flea start out? Where did they go
next? Where did they both end up?




Ask the children to look at the
picture and discuss what is
going on. Who is in the picture?
What are they doing?

Say the word /ike. Ask the
children what /ike starts with.
Have them locate /ike on the page.
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Ask the children to look at the Ask the children to
picture and discuss what is locate /ike on this page.
going on. Who is in the picture? 2
What are they doing? &

Ask the children to look at this picture. Who
is in this picture —the grasshopper or the
flea? What is the flea hopping on? Where do
they think the flea will hop to next?
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I like to hop.
I hop on the dog.

umoj, og Buror

Discuss this picture more fully. What
do children know about the relationship
between cats and dogs? Do they know
of dogs and cats that live together? Do
they know of dogs that chase cats?

Ask the children to point
to like on this page.

Ystg ®© 5] Sy L



Ask the children to look at the
picture and say what is happening.
Where is the grasshopper hopping
to now? Where did the grasshopper
come from?

Ask the children to
locate /ike on this page.

AFTER READING

Ask the children where the flea is

now. Did they predict that it would
hop from the dog to the cat?

Ask the children to point
to like on this page.

AFTER READING




Ask the children what is
happening now. Where has
the grasshopper come from?
Where is it going?
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Ask the children to point
to like on this page.
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Where is the flea now? m g
What do the children 2 :§
think will happen next? =
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I like to hop.
I hop on the bird.
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Ask the children to point to /ike on this page.
Then ask them to locate to, on and the.
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o 14/1
2 14/15
— Discuss this picture with
% the children. Where is the
rasshopper now?
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o Discuss with the children some Ask the children to point to /ike
wl other places that the grasshopper on this page. Then ask them to
t and the flea could have hopped to locate to, on and the.
< on their way.
v 16
y 4 What has happened in the story? Ask the children to go back to the
[a) Where are the grasshopper and beginning of the book. Remind
< the flea? What do the children them to think about the story as
(1Y} think the flea is saying to the they read. Remind them to point
-4 grasshopper? to each word as they read.
Ll
o
L
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O
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L :
e Review the book again with the children.
[ 4 Point out the alternating structure that
Ll tells about the grasshopper and the flea.
t Ask the children why they think the
< author wrote the story like this.



2 ¢ The Grasshopper
and the Flea Name

|. Read the sentences. Cut out the words.
Jumble the words.

Make the sentences again.

2. Draw a picture of the sentences.

Permission is given to teachers to reproduce this page for classroom use.



2 ¢ The Grasshopper
and the Flea Name

Draw a line to the words that are the same.

she like
by go
said and
here it
like you
can she
go said

and here
it by
you can

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

Read the title to the children. Discuss what
they do at school. Invite them to say what
is the same and what is different between
what they do and what the children on the
cover and title page do at school.

Ask the children to respond Discuss the children’s reading
to the book. Which type of strategies. Did they remember to
art do they like best? point to each word as they read it?

Did they remember to use the print as
well as the picture to help them read?




Ask the children to look at the
photo. What is the little girl
doing? What has she painted?
What colours has she used?

I am at school.

This is my mum.

Ask the children to discuss the painting
they do at school. Do they have

paint pots like this? Do they have easels?
Do they put newspaper on the tables?

Invite the children to discuss this
photo. What has the girl made
her picture out of? How did she
do it? Who is in her picture?

I am at schodl.
This s my dad.

Ask the children to talk about their
personal experiences with crayon and
scratch paintings. What tool did they
use to scratch away the crayon?

Ask the children what letter
the word mum starts and

ends with. Ask them to find
the word mum on the page.

Ask the children to identify
at and my on the page.

Ask the children what letter the
word dad starts and ends with.

Ask them to find the word dad

on the page.

Have the children point to
at and my on this page.
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Invite the children to look at this
photo and discuss what the boy
has made. What is in his
picture? How has he made it?

I am at schodl.

This is my cat.

Invite the children to talk about their Ask the children to identify
personal experiences with cutting and at and my on the page.
pasting. What is hard to do? What is
easy to do? Did they make a cat?

Ask the children about this
photo. What has the boy made?
What materials has he used?
How did he do it?

I am al school.
This is my dog.
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Ask the children to share their Ask the children to identify
personal experiences. Have any at and my on the page.
of them made a picture like this?




Ask the children to talk about
this photo. What has the boy
made? How did he do it? Why is
he holding it up to the window?
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I am at school.
This is my fish. >
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Ask the children to share their experiences of Ask the children to identify
making a picture like this. What did they make? at and my on the page.
Has anyone ever made a butterfly like this? '-‘ué‘
¢t

Discuss with the children
what the girl in this photo
has made. How did she do it?
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| am at school.
This is my house.
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Ask the children how this girl's Ask the children to identify
house is the same/different at and my on the page.

from where they live.
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Ask the children to talk If children make an incorrect predictio \

about what this boy has for example, truck for car, ask them
drawn. What did he draw what letter they expect to see at the
his picture with? beginning of truck. Point to the word car.
Ask them to make another prediction
using the initial letter as a guide. )

| om at school.

This is my cor

Discuss drawing with chalk. Where Ask the children to identify
else do people draw with chalk? at and my on the page.
Why can you draw with chalk in

places where you cannot use paint?

Ask the children to discuss this
page. What has the girl made?
What do they think she is saying?

Ask the children to return to the
beginning and read the book. You
may have to prompt for the pattern
as they start to read page 2.

Ask the children to review the
book. What new things have
they learned? How can they
use what they have learned?




2 f At School Name

|. Read the sentences. Cut out the words.

Jumble the words. Make the sentences again.

—————————————————————————————————————

———————————————————————————————————

2. Draw a picture of the sentences.

Permission is given to teachers to reproduce this page for classroom use.



2 f At School Name

Read and copy these sentences.

] om at school.

This is my mum.
This is my dad.
This is my dog.
This is my cat.

Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

Read the title to the chidren. Tell them that
this book is about some people that go to
town. They go in different ways. Discuss with
the children the ways that they go to town.

Ask the children to respond to the book. Discuss the reading strategies with
Ask them what they think might happen the children. Comment on the good
next. What will each of the people do reading strategies you saw while

after they have been to the sale? they were reading independently.




Ask the children to look at
this picture. Ask them how
this person goes to town.

| go-ta towm.
I''go in" mytioon

Discuss this picture in more depth. Have the children
comment on the landscape. Do they know what this type of
land is called? How far away from town do they think it is?
What do they think this man is going to buy at the sale?

Ask the children to discuss
this picture and say how
this man goes to town.

Invite the children to talk about where
this man lives. How far away from
town does he live? What do they think
he is going to buy at the sale?
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Have the children discuss Ask the children what they think truck

this picture. How does this starts with. Have them find the word truck.
person go to town? Ask if If they point to town, say truck and town,
anyone in the group goes emphasising the final sound again and

to town in a truck. asking them to listen for the difference.

Talk to the children about this
picture. Do they know the name
of the rock in the background?

AFTER READING

Ask if any of the children go Ask the children what the word
to town the same way as this bike starts with. Have them
person goes to town. identify bike on the page.

Talk more about this picture. How
close to town does this person live?
What might she buy at the sale?

AFTER READING



Ask how many children
could go to town like this
from where they live. Do they
live close enough to town?
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Talk more about this picture. Write the word skateboard on
What do the children think this the board. Talk to the children
person will buy at the sale? about the two words that make A
up the word skateboard. &

Ask the children how this person
goes to town. What do they think
this person does for a job?
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Write the words truck and tractor on the board.
Point out the initial letter, or if your children are
good with letter / sounds, point out the initial
blend. Ask the children to read both the words,
listening for the same initial sound.

Talk more about this picture.
Invite the children to name
the objects that they can
see. What do they think this
person will buy at the sale?

Ystg ®© 5] Sy L




2 14/1
2 14/15
— Talk with the children about how
(a] this man goes to town. Ask the
ﬁ children why they think all these
r~ people are going to town. Have
them make a prediction.
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o2 Ask the children to look back
T through the pictures. Ask them
t to use the information in the
< pictures to say which people
live in similar areas.
v 16
y4 . . |
E Discuss this page with Tell the children to return to the
the children. Was their beginning of the book. Remind
ﬁ prediction right? Why do them to use the pictures and
(=4 people go to sales? the print to help them read.
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Ask children what they have learned
about the different ways people can go

to town. How could they use this
information if they were talking about
the transport people in the desert used?

AFTER READING




2 g Going to Town

|. Read the words.

can
you
go
said
here
it

at
my
this

Name

2. Write the words.

Permission is given to teachers to reproduce this page for classroom use.



2 g Going to Town Name

|. Look at the pictures. Put a red ring around the pictures
of people who live out of town.
2. Put a blue ring around the pictures of people who live in

the town.

Colour in the pictures.
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Permission is given to teachers to reproduce this page for classroom use.
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We have designed these lesson plans so that, if you wish, you can have the plan in front of you as
you teach, rather than a copy of the book. Each page of the book is illustrated in the plans
together with some suggestions for teaching. These have been divided into questions and
discussion that you may have before the children read the book and after the children have
completed the reading. This is not an arbitrary division. Some of you may prefer to explore the
meaning and the language in more detail before the children read. Your decisions will depend on
the gap between the children’s current knowledge and the content, vocabulary, and language of
the book they are about to read. Remember that the more information the children have up front,
the easier it will be for them to read the text. However, this does not mean that you should read
the text to them first.

We have addressed four areas that we think are important in developing good readers. As well as
comprehension and decoding, we have addressed the issue of children being able to analyse and
use the texts they read. The symbols below guide you to the type of question or discussion.

This symbol relates to comprehension
(meaning maker)

This symbol relates to decoding
(code breaker)

This symbol relates to critical analysis
(text critic or analyser)

This symbol relates to use
(text user)

OJOIC

Tell the children that this book is about animals and fish and how
they move. Discuss some animals that the children know and
have the children say some of the ways that they move. Read
the title to the children. Ask them to look at the cover and the
title page and say what they can see.

This'ls o Feh

This s a Fish

Ask the children to retell how
each of the animals moved.
Were there two or more animals
that moved in the same way?

Discuss the children’s reading
strategies. Praise the good reading
behaviour you noted while they
were reading independently.




Ask the children to discuss
this page. What can they see?
How does the fish move?
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Discuss fish in more detail. Ask the children to point to
Can the children name the the word this on this page.
parts of a fish? Do they 2
know how fish breathe? &

Ask the children to discuss
this page. Ask them to say
the way the bird is moving.
Ask, Can a bird swim?
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Ask the children to discuss other
things a bird can do. Ask them to
share their personal experiences
of seeing other ways birds move.

Ask the children to point to
the word this on this page.
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Ask the children what this
animal is. Ask if it can swim.

If the children suggest that thisis an
alligator, point to the ¢ at the beginning
of crocodile and ask if this letter could
start the word alligator. Ask what else
the animal could be starting with c.

@

Ask the children to point to
the word this on this page.

Discuss other ways a crocodile can move.
How does it get around when it is on the
land? Explain that a crocodile is a reptile.
Tell the children the difference between
reptiles and mammals.

Ask the children to name this
animal and say what it can
do. Can it fly? Can it swim?
Can it run?

Discuss camels in more depth. Ask

the children what else camels can do.

If the children suggest that the
camel can walk, praise them
for their good try. Point to the
word run and say, /s this how
walk would start?

Ask the children to point to
the word this on this page.




If the children say hop or run for
jump, point to the j and ask them
to predict a word starting this
way. You may have to say the
initial sound to prompt them.

Invite the chidren to name this
animal and say what it can do.
Can it fly? Can it swim? Can it
run? Can it jump?

This is o kengaroo.
It can jump.

Ask the children to point to
the word this on this page.

Discuss kangaroos with the
children. Tell them how a
kangaroo'’s long back legs and
thick tail help it jump. Ask
what else a kangaroo can do.

Invite the children to discuss
this page. What is the animal?
What can it do?

Discuss with the
children what other
things koalas can do.

If you are working with a group of children who are
very good with letter-sound relationships, you may
want to write crocodile, camel, kangaroo and koala
on the board and draw their attention to the same
initial sound represented by different letters.
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This animal may be hard for some
children to recognise. If so, tell them
it is a platypus. Ask them to look at
the photo to say what it can do.

Ask the children to go back and look at the
pictures again. Which animals move in the
same way? Which animals can move in ways
other than in the photos? How many animals
can swim? How many animals can run?

Have the children look at the Tell the children to go back to the \

glossary. Ask them to read beginning of the book. Remind them to
the words under each photo. point to each word as they read it. Remind
them to use the text and the photos to
help with their reading. You may have to
Qell them this as it is a new word. )

Discuss platypuses with the
children. Can they name the parts
of the platypus in the photo?

Ask the children what new things they
have learnt. Ask them how they could use
this information next time they visit a zoo.




2 h This Is a Fish Name
Write in the first letter.
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_rocodile _ird __angaroo

Permission is given to teachers to reproduce this page for classroom use.



2 h This Is a Fish Name

Read the sentences. Draw the picture.

This is a kangaroo.
It can jump.

Permission is given to teachers to reproduce this page for classroom use.
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